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. ABSTRACT
The’ results of a 1974-75 sug ve Florida secondar%/ o
school= that are concerned with the. teachln £ psychology are .
“ .reported and compared with similar suryeys lade in 1970-71 and ’ I
X 1972-73. The*purpose of the survey was to ebtain a profile of schools,' L
‘“\ offering psychology courses. The 1974 survey, a 40-item g LT )
guestionnazre, nzs nailed “to 337 schools and gathered 227 responses. )
S Data were collected on the number of schools cffering psychology -
N courses, of students. enrolled, and .of other courses schools were ) s
-offering which included’ psycholog}cal content. Data were also SR
. obtained on the &acial aixture and sex of the students enroclled‘in .
psychology classes. the popularity of psychology-coufses. the :
@» ‘académic’ preparation of psychology. teacheré‘ the -
: behavrorlstlc-hulanistic biases of psychology -teachers; and the’
> lethpds pse}°1nathe teaching psychology courses. jResults revealed
. _ that psychorogy as a separate course. of study was taught in 179 of
o the 227 secondary@schools {78, %) These results.- -represent .a slight .
4" increasé in. the total nulber ot,?lorida secondary schiools*which
ﬁ' off ed sepakate course. in psyChoIbgy when ccapared ‘with ‘the. previous -
o surveys._Oth o find;ngs show that psychology classes ccntain a racial.
mixture of approxznately 80% uhzte and: 20% black students' the
lajorzty of students were felales- generally, peychology teachers are
satisfied wzth their acade;;c preparation; few differénces kxist
betueen behavzorist—przented and hulanistsooriented teache s. and
'lost teachers uSexthe lecture-drscusszonJiethcd* (KC) . T
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THE STATUS QF PRECOLLEGE PSYCHOLOGY IN_FLORIDA -

. o FROM 1970-71 THROUGH 1974-75: -

' A REPORT OF A'LONQETUDINAL STUDY

k' . :
Robert q.‘Stahlf i

//

T. IN'I‘RODUCEL‘ION- o

s
- Dur1ng ‘the l970£31 and lﬁ72 -73sschool years, surveys
of Florida secondary sghools relative to the teaching of '

" psychology ‘were conducted. ;fBoth surveys were de51gned to

“f

obta
subj

n specific 1nformatlo
ts pertalnlng to th“

on a wide variety of areas and
" status’ of *psychology &1th1n the —
econdary schools. - The subsequent

ts of these studies (Stahl and, .
1972, 1973) were used by a number. of individuals
in making cu ricular and 1nstructlonal declslons
th1s1cours‘,‘ ) .

relative t
" since th reportlxg of 'these two status studles, pre-
college psych ogy w -the foqhs of attention of several
insexnvice work ind teaching clinic-sessions within
the state. Meanwhil} e, concerted efforts on the part of ,
~diverse educatlon ;and profess1onalrgroybs to develop N
curr1cuL§r material’'s, to establish reélated professional '
-jeurnals, to introdyce and revise existing textbooks,  to
establish certification and college degree requrrements
relative to' training eachers to teach these courses,,and —
to infliuence the,dlre ion in which the course will take
in future yearsklheve tempted to influence the nature’and.
direction ,of thegpsycho gy course in Florida's secondary g
schools.® Questions regadding the effects of. these efforts’
and the 1dent1f1catlon of \trends .within the curricular

area spurred the author on\to. conduct the’ third study.

-

fI, DESIGN AND PROCEDUREA
A

The/seféctron of schools ¢t be surveyed /in thefi974 75
study was dlfferent from the previous' two surveys. Whereas
before all Fiorlda schools which ¢ofitained grade level (s)
10, 11, or . ,2 were sent guestionnaires, th mailing list —
forgsle 197 —75 survey was screengd.. All public ‘secondary -
schools wefe au;omatrcally placed on the mailing list.

-
L ]

'eHowever, only those private schoolsy with mbreothantten ‘

full- timeifaculty members which :werd .not also Schools for )
‘the meﬁtally-handucapped Were cons1d red for 1nc1us1on in %ﬁ
the studyf‘ Hence, of the 138 Florlda private schools which

. #included~ sécondary grade level studen s, 31 were excluded

when the’ Erlterla identified above wera applled Of}the LB
remalnlngfﬂ07 schools, 71 were randomly selected to e /.




included in the survey. Eventually, 266 public and 71
private Secondary schools made up the total sample of 337
schools 1noluded in this project. .

In Aprll l975, a four -page questionnaire containing
"~ 40~items accompanied by an introductory letter and a-
self-addressed return envelope were mailed to 337 Florida
secondary schools. One-hundred and sevehty-six schdols
.returned questionnaires from the_ initial malllng, and 31,
schools responded to the second’ malling sent in mid- May
A non-gtatistical scanning of tgg two sets of responses
suggested there was little difference between the returns
of the two sets of data. This report includes data from
227 respondents sin the 337 schools surveyed (67.4%).

In addition to the teacher survey, 26 of the 179

teachers (14.5%) who indicated they taught the separate
course in psychology in their schools were asked if they

" would.allow their students to be surveyed, as .well. ‘These:
26 teachers were randomly selected from the total list’ of
teachers available as of May 10, 1975. This list included
the names of* 147 psychology teachers Each teacher re-
ceived & brief, letter explaining the,request, a sample’ of a
the two-page, 9-item qguestionnaire for students, and, & stamped,
self-addressed’ xeturn postcard on which they could indicate
the tqQtal number of student guestionnaires they needed.
Twenty-five of the 26 teachers agreed to the request. -In
all, these teachers requested 1,309 copies. of.the- st ent
guestionnaire. Twenty-four teachers returned 1, 215 gi
pleted forms. The results of the analysis of these s udent
_data are also to be reported in th1s monograph.,

Although a,report of the 1974 75 aurvey results could

stand alone, mich- of’ the value .of thls‘partlcular survey
rests in the fact that it prov1desﬁdata to examine changes
in precoilece psychology in Florida over .a six-year period.
In fact, the collected data provide the opportunlty for

. the—first longltudlnal study .of this subject area Wwithin
the.secondary school currlculum of one state. Combined
with ,the results of the "1970-71 and 1972-73 surveys\
1nformatzon was avallable to study trends.y i%hln tHis-

'\subject area. The three teacher surveys and’ one student
survey prov1de am%leﬁdata to .study extens1vely “the phenom-'.
enon ofxpsychology as. a course of study in, the Secondary
school currlculum. .

..

“wed B
- -, -
. .

Because of the amount of. dlvegslty of the avallable R

data, thls monograph will report a cumulated data alonq
the following organlzatlonal plan- SRR -




S findings;. and .

Ix Toel

T———
1.

.+ schools réspénding to 'the. questidfnaire (78,9%).

‘;"_l' For the flrst tlme 1n three surVeys, the teachers é@ :

’

3 .
. . ) _

~

First, results for individual items of the -
1974-75 teacher survey will be presented
and discussed; :

. - -
A - .

. . Second, when avallable, data from the two

sprev1ous’teacher surveys will be presented
and examined in light of the more recent .t

.
~ -

- ’ H

- Third,. if availgble and pertlnent, informa-
tion from the 1,215 student questlonnalres
.will be presented and analyzed in light .of
the tedchers' responses. ™

-] v [ —

" However, when, appropriate'or necessary, modifications in
the above organlzatlonal schene will be made in order to
preserve continuity, to emphasize ‘particular 901nts, or - .
to malntaln some semblence of readibility, ‘

© S

-

\ . III. RESULTS .

For :the flrst time in three surveys, the 1nformatlon
provided’ by the respondents not teaching thée psychology .
courses was sparée. These 48 r respondents (21.2%)- reported
they did not teach separate courses in psychology nor were
such colirses offered in the;r.schools. In part, the lack
of information may be due to the fact that in the past a -
number of persons in this category of respondents completed
tHe Questionnaire for a colleague in their—-school who .
actually taught these separate coursés.
of response did not re-occur in this survey, Due to. the
sparseness of data from these non-psychology teachers and -
_rémaining con51s€Ent with previous’ reports of" questiohnaire
data, the. 1nformatlon presented and discussed relative-to.
the 1974- 75 survey will focus on the responses .of the 179

- individuals who actually taught the separate courses 1n
‘psychology in their scheols.

-

2

The Number»of Schools Offerlng Psychology Courses
‘-5’ The results revealed that psychology as a separate
‘course of. study was taught in- 179 .of the 227 secondary .
Of “the
266. publlc schools surveyed, 194 (72.9%) returned com— )
pleted questlohnalres with 158 respondents (81. 4%)~report1ng
they a L1y taught the separate psychology'courSes offered
-in-thei? ‘schopl.  Thirty-three, of«the.7l privaté scheols
surveyed reSponded with 21 respondents (63. 6%) .indicating.
they ‘taught their school's psychology gourse- offerlngs.
“Thé 158 public. and 21 private%schqol@respondents made up
the 179 teadhers whovtaught theses eparate;coursesr- .
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vwho acggally taught the separate psycholoqy courses 1n the

»This former pattern
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N . 179 schools whlch offered such courses completed the . .
. v qnesthnnaare In 1970-71 and.1972-73, nearly ten percent, ~*

of the returned questlonnaires were comoleted by someone -
else in the school besides the" teachers who- taught these
courses (8.6% and 9.7%, respectlvely)

#
—_—

/When compared to 1nformatlon collected in the'1972-73

] ) study, the 1974-75 results represent’a sli¢ht increase in

the ‘total number’ of Florida' secondarly schools which offered
separate courses in psychology’l The 179 schools offering
such courses .were only.four more than the total of 175

schools which. reported- they offered the course in ~1972-73.

This total represents an.increase of only 2.3 percent in two

years. * This -small 1ncrease in numher of schools is to be
contrasted w1th the increase of 35 schools (25.0%) reported’

.. between the 1970-71 and 1972-73 figures. Thesd- data would .
suggest that after several years of -rapid, unpretedented B

..growth w1th1h~the orecollege curriculym, the growth of . a

T . psychology as measured in terms of the number. of new or - T
total schools offerlng such courses. has’ slowed drastlcally

and may have .even peaked ot : * \ .

. A

*

¢ : Mt W

. The n Qer of schools which will offer separate.courses
. in Psycho¥e 1n the future may be aboutathe same as reoorted
. . < in this survey In- other wordg, those.secondary schools
o which were able to 1nclude such courses may have done so
- '~ while those schoQls not able to offer a separate course .
. may have been forced to wait until more funding and qualiflied
personnel make Such ,additions’ possible. In this latter
~ situation, as school budqets becomQ tighter; there ig ‘less.
- chance schools not currently offerlng the course w1ll find
the money to, .develop such courses whlle those schools - %
,currently offerlng the psychology courses may begin dropping °
, these courses in favor ¢of the more standardized and tradi- . . %
v tional Currlculum offerlngs Should the avallablllty of ° ‘ %2
funds'be a major condition regardlng the introduction cr .
continuance of separate psychology courses, current . economlc .
copditions would forecast a less- than-bright futiire for
psychology in th precollege curriculum. The~wdve - towards.
o including such courSes in more secondary schools may- have )

crested. & e LA . & A -
5 - v e
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. . In -4dditign to- the above, whlle the l974 75 - results . L
v - >+ - Zeporied dn.infrease inthe total number of:Seh0olet0ffeE-wo — 1 - Fum
o '+ iing s parate psychqugy counses, these ‘data &ep esentfa . ', [ .

; .. ' slight decrease from *the 1&72-73 figures when cbmpared to ) "
4 . the total number of schools resﬁondlnd to each survey , .
T " (179 of 227.schools -or .78.9% ,in 1974- 75 compared to 175 ° i .
oL 'of 218 schools or. 80. 3% 1n l972“73)., o . L D
Lo . i = iy : §?f R,
L ‘2. The. mypes of Schools Offerlng Psycholoqy Courses e
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t\h‘ psychology courses, the data indicate these coyrses were\ R
. - &}nxloffered primarily in public secondary- schools (158.
. résponses ,or 88.3%) with .Catholic parochial schools (10 )
: respoenses or 5.6%) ,~private non—rellglous schools (6, responses
's or 2.8%), private non-Catholic religious schools (4 responses
or 2.2%) dnd laboratory schools (1 ‘'résponse or .6%) following
-in that order.l fwo years previous to the 1974-75 survey, the
., ‘analysis of the 1972-73 returns revealed 85.4 pércent of the
158 psychology teachers (135, teachers) taught’ their courses. .
in ppblic schools With non- Cathollc religieus schools (11
responses or, 7.0%), private non- rellqlous schools (6 responses
' _or-3.8%), and 'Catholic parochlal schools (4 responses or 2.5%)
< following in that- order._ . : : ,
- These two sets of data reveal two important’ ShlftS ’ o
. relative to the tYpes of sSchools whichpoffered separate .
psychology ‘*zourses: 1) the greater dency of public schools
over private schools to offer such courses; and, 2) the shift )
of the skatus of Catholic .schools from last to first among .
non- publlc schools to. offer such courges. ‘Greater: stability
. of flnan 1aI4support may explaln the first,of these shifts ..
’ while the opening up of Catholic school currlculums to in- g
: clude more. contemporary content” and sub]ect matter may éxplain.
.the sSecond. b . ; v A SEN o

.
’ - ~

In part the dlfferences between the 1972- 73.and '1974-75
data may also be attributable to two other, factors. First,
the random selegtion of npn-public schoels for .inclusiopn 4n*
the more recent survey may have excluded a number of oprivate
non—Cathollc schools which offered such courses. Second,

: Cathollc schools may have been engaged in the process of
¢ éxpanding their resoectlve curricular offerings at a time ‘
. when non=Catholic private’ schogols were .decreasing their own
X,  hon requiféd course offerings. be importancesis the fact
- that fivg aof ‘the six Florida schools whHich required the
. psycholojiycdurse for graduation were Catholié schéols. .
. However, with 15 of'the 19\Cath011c schools surveyed (78.9%) e C .
= responding to- the 1974 75 questlonnalre and .only 16 of 52
non-Catholic‘schpols (30.8%). respondlng, these data may G e e
odly reflect the noss1b111ty that ‘parochial.school teachers i
- saw more ., pbenefit ,coming to “them from the completed, returned » .
. questlonhalre than did personnel in other types of private . .
> . °  school settrngs.' . ) :

v o N
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,3. =Descr1dtlon of}écﬁools foerrng Psycholoqy Counsés I .
= I - ; I .
the1r counterparts two years earller, the 179 '3 PO
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lPér entage flgures cited” here and;throughout are based s

» .. ~-upon the 'number of respondents who- marked the. partlcular item,

" »° thus exdluding’ nonjgespondents. For thlS reason, a. .given -

’ number f respgnses may be assigned drfferent percentages L
. aqéord;hg to the total number of reSpondents who marked that v/ 7
: ”partlcular 1222: S o y : - o LRI
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b rbsychology teachers in 1974-75 taught the1r courseg~in
. schools with dissimilar total schrol enrollments, racial
nuxtures, and, urban-rural settings. The data collected
Télative ‘to these schcol characteristics are reported
. bej.(” : : K . -
. : . . : 5 L -
(A) School enrollment data Q T ool

v 1

One hundred and twenty- two teachers (68 5%) taught in
secondary schools with over 1,000 students enrolled with - |
- 97 of these 122 teachers teaching in schovls .with an
. ~ enrollment of over 1,500 students. Schools with enrollments
& of between 501 ;to 1, 090 -students rahked’ second ‘with 26 -
s ° responses (14. 6%), 1,001 to 1,500, third with 25 responses  « .,
v (14.0%): 351. to '500, fourth with' 16 -resnpnses (9.0%); and,
. less than 350 studen*s, flfth ‘with 14 regponses (7.8%Y).
o " These 1974-75 data—are to be compared £o the 1972-73.data
whlch,repogted schools with over 1,000 students enrolled
. "+ ranked #irst with 101 resnonses’ (64 3%)r 501 to 1,000,
. secondiwith' 25 responses (15.9¢); less than 350, thlrd w1th
1" 32 responses (14.0%): ‘and, 331 to 500 stuients, fourth w1th
' 9 responses (5. 7 %) . . .
. v
Because information regdrding student enrollments
# '‘were not collectéd in both surve using the sane cateqorles,
effbrts to comnare® the above data may -produce mlsleadlng .
< . conjéctutres. However, when data are combined to create . K
51mr1ar categories for purposes of comparison, “the results
indicate that.a number of schools w1th less than 350 students
in grades. 9 through 12 drooped thelr psycholoqy courses , .
. between the 1972 #3 and 1974%75 school terms. Conversely, -« ..
o all levels of schools with enrollments of over. 1§g\s§ggents
A tended «to’ add psychology courses with the, qreateSt I rease
. . coming in schools with over 1, 000 students enrolled., “This-~ - .
' trend would suggest that smaller -school® will continue. to
" drop separate psychologv courses from tht ir.curriculum ‘
whlle-larqer schools may continue to add these courses
- w1th1n their already expandedgcurrlculum * "‘L - )7‘
- . s HaB
From these data, 1t would appear that sychology as a - .
separate' course offering is moére likely to‘ge taught in -
schools .able to provide non»crltlcal and elective courses
; . in addition tb thedr requlred«lnstructlonal comoonents .
T vﬁr%@“g'WTﬂﬁérléaanE Tol¥, T Aerifanish’ Vs Cghmunls etcgw’ ~p,_mwww,
AR wh'ich’ contfnue to operate 'to restrain 'the development a .
% .. offering of psychology gourses in small high schools'
B These enrollment figures may also reflect the -imbact on
the curriculum of .schools’ forced tg corrtend W1th course
offerlngs base@ upon F.T. B fundlng

-
[

~,

0(B)§§Rac1al mlxture of school enrollments -y .

of the 178 teachers'who 1ndy$ated the ratlo of whltes—
to-blacks attendlng their schools, 128 teachers (71 9%Y : ‘

b— -
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reported they taught in ‘schools Wwith ‘a racial balance of
approximately 80 percent white and 20 percent black.
.Twenty-eight teachers (15.7%) taught in schools with a y -
65%/35% white-black ratio; 9 teachers (5.%%) each reported
a 35%/65% and ;20%/80% white~black ratio: and, 4 teachers
(2.2%) reDortéa_a 50%/50% .ratio. Informatlon recelved from -
the 1972-73 tdachers revealed that 110 teachers (71.4%)
.taught in schools with a 80%/20% white- black .ratio while 23 \
teachers (14.9%) taught in ‘*schools with a 65%/35% ratio; \7
. ) teachers (4.5%) taught in schools with a 50%/50% ratio; 3
teachers (1. '9%) taught in schools with a -35%/65%.ratio; and, )
- ll teachers (7.1%) taught in 'schools with a ?0%/80% Tatio. £
‘ a~
' Compar;son of these earlier findings with- the. latest
desults is difficult.. While some shifting took place in
terms of the. racial balance of schools. which offeredy the

€

-

“

e course, the continued efforts to meet HEW and court—ordered
‘ guidelines relative to raclal mixtures in schools.pay in part (
explain the shifts apparent in the .data. Many Qf the schools R

which offered the course two years prev1ously ceuld have
continueéd to teach psychology, but shifts in student  racial
population might have changed the ratio of blacks to whites
enough to change ‘their. -response to this particulat item.
< Hence, the differences reported yere may be due more to
shifts’ in race ratios within the same sthools rather than . -
- serving- to denote .a ‘slight trend towards offering psychology .
_ = courses 1n more predomlnantly blaék secondary schools, . .- 1

- €ontrary to the above 1nterpretat10n, these data may -
.l “.reflect concerted efforts by individuals in predomlnantly .
- "black- schools te 1ntroduce separate’ courses in psychology .
- into, their "school's. ‘Gurriculum. sHowever, data- to be ST L - s
’ reported later would tend not to support this latter inter--°. - . -
" pretatdon.. T‘bse data would lead to the conjecture that . ; '
while the total number of predomlnantly black-secondary ) -
.schogls offering separate courses ‘in psychology is increas- -
© ing, the ‘majority of studenits who enroll in these courses, - )
. even in. mosﬁly black: schools, contlnues/to/be white. )
t ¥ R , - -~ e
(C) Geographlcal settlng of ‘'schools =~ -7t | - - ~yl
S B ' R
Data relative to the geoqraphlcal and .social settlngs of i
L " the Schools offering separate courses in psychology revéaled N 1
o ,*-“th.e;se, schools _we¥é more often lo. ated,m,snburhanwm WMW
SRR .than‘urban (32. 6%) or rural (28.! $) -areas., : éomparlson o
* these data with a similar 1tem 1ncL§de& on the. 1972-73° survey
. is- difficult because the ¢hoices™ ‘providedthe respondents - .-

" were not identical. A clear majority of the 1972 -73 teachers

= o

’ ?A number o f teachers wrote to lndlcate the ratio was . *
closer ‘to 100%/0% or 95%/5% in’ thelrvrespectlve schools.. 'All
their responses were .coded as being closest to the 80%/290% U

_'.ratlo Iisted on. the“questlonnalre.“ Alltother .additional © . )
~' responses which were provided by teachers”were transfofmed
- ~~1nto the nearest ratlo listed for them to check.l .
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(57 8%) xeported they taught 1n:secondary "schools whose .
geographlcal and social setting was urban in nature.
in rural Settings were a distant ‘secand, (22.7%) with schools
which drew stddents about equally from both udrban and rural,
settings producing nearly a fifth of the responses (19.5%).
How many of the 1972-73 responses would have indicated the
"suburban" choice is not poss1ble to!compute or even estlmate
One poiht of interest relatrve to teacher responses to
this Item shoul@be brought to the reader's attention. Some
teachers in schools- located, in small towns ‘of less than 10,00
population indicated their scho served urban-oriented
students while several responde?%s iIn. tow of over 30,000’
populatlon marked the rural option, Whl;e it is conceivable
th a latrge town school, especlally with massed-bussing
might house students from a rural setting,/ it is highly
1mpr¢bable that a school in a-town with less than 10,000
' persons would eArdll . predomlnantly 'arban' gudents None
of the schools, just described were located near sprawling
urban suburban areas such as’'Miami, Jacksonv1lle, Tampa, or
Orlaﬁdo ‘ ’

o 4
. ~
‘\_.

s

The respohses to’ thls item appear to have been based N
more upo gzg gspondent s'définition of the meaning of
"the three prov1ded, 1 €., urban, rural,~and sub-
urban, thanﬁhpon the actual pdpulatlon density of the

area served’ he partlcular school. Finally, the nebulous
nature of what constrtut n urban center, a suburban area,
or even a rural': locatlon erns of Speclflc boundaries or
an articulated deflnltl néUOntrlbutes to "the, discrepancies

l

represented in theires

sES of these teachers

-~
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Other Courses‘Whch,Included Psychologlcal' Content A

Baea, g

Informatlon relat1Ve to the identity

and frequency of

courses or subject -areas other than those,

speclflcally v,
psychologlcal'

Schools |

\

.

-

0

‘}abeled B§ychology" which contained some -
content and. concepts was obtained. - After combining  the data
from afi~ 227 respondents, the resulps revealed that ° °
psychologlcal' subject matter was again being included in a
variety of- other courses and was still considered important
“to the understanding and appllcatlon of content studled w1th1n .

thése substantitive areas.

<
- ’15

;§ gfwV”The?95¢inaf?nauaTSvmhovrespondedqtowthrs Etemrg

questlonnalre identified ‘the following courses as c ntaini
psychological subject matter: Sociology (44 mesponses or
46,3%); "Senior Social Studies (38 responses or 48.4%); Chlrd

. Development (31 Yesponses Or 32.6%); Famlly ﬁlfe (?4 respbpses
or- 25. 3%) ;. Home Economics (18 responses’ Qr 18,9%)0 Contemporary
Isgues- (13 responseg or 13. 7%); and, Problems of Democracy

"+ ¢4 responses or 4.2%). , The.choice labeled 'other' receiyed
16 ‘responses . and 1neluded guch -courses as Human, Relatlons

, (3), Introductlon to the Behav1oral Sc1ences (2), Rellglon (2),

“ Eva
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. and Anthropology, Parapsycholqpy, Soclal.Instltutlons, - .
Abnormal Psychology, Psychology of Human Sexuality, Moral

Guidance, Anatomy and Physiology, Business 'Education, and -
. Rellglon and Psychology (1 response each) . , _ E '

e - » <«

Many of the 95 respondents marked two or more bf these -
‘courses which revealed that several ‘different courses within
their, curriculums included content which ,was .'psychological’
in nature. The 189 <¢ourses identified by these respondents
represent, a’ sizeable increase over the number of courses
revealed in previous surveys (106 and 140 1n 1970-71 and -
l972 -73, respectiwely). N S &

-

mhe increase reported above cont1nues to’ follow the T
_ trend ;found in the previous two, surveys. Schools and
L teache;s continued to expand- their efforts. to inciude at
: . least some psychdlogical subject matter into their course
. content eyen when these courses were not 1mmed1ately related
" ta. this dlsclplrg? field. Hence, teachers were at least
* _ introducing more tudents to psychologi¢al concepts and
subject matter even w n separ coursgs in psychology
_‘ were'belng offered  in Eheir sohool.. THis pattern of teacher
T response is espec1ally important’ int light of the fact, ‘that, @
of the 95 respondents 1dent1fyrnq other coukges which included
psychologlcal content, go were psychology teachers
: Because few F -thesé - teachers taught a full load of -
_ psychology classel, these results may well réflect the efforts
. of these teachers to includ psycholoqlcal subject matter in.
" . other courses.they themsel s taught. Thus, rather than Y
’ explalnlng the increase in ihcluding psycholOgy ‘in other
_courses in térms of schools making cqneerted efforts to
T . incorporate as much 'psychology’ as possible into their--
- curricilums to at least expose more students this discipline
> of study, a more accurate explanation, of thestf ains may be
" that these psychology teachers infused their other course
a551gnments with thig subject matter content.: Yet another
. plau51ble explanation is that the resgpondents who taught the
e psychology courses may have completed the entire questionnaire
e more’ fully thah dld respondents who dld ‘not teach these courses.

&£

- - — In l970 71 and 1972- 73, the respondents also 1dent1f1ed

‘ _other courseés which included psychological subject matter.
Interestlngly ~«Sociology, Problems of Democracy, Famlly

: :"Life, and Child Development ranked first, second,

#w*”*”ﬁﬂf zf'r”eS“““Eiv 7 ]
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graduatlon.
' schools require§ the course in 1972-73 and six schoqls in \I\\~\

, many prlvate SCHO@TE were getting tighter,

i unlver31t1es rqu4re the/general 1ntr68uctory Dsychology S .o

D s )
. . . . » ' ’//‘/.

-

The sh1Et in these responses and rank;ngs may be explalned
.in the following ways. Because of its growing popularlty and
betause many. schools offer it as a sequel to the one-semester s
course in psycholouy rather than offerlng a Psychology -IT"
course, Sociology retained its first place ‘position. Meanwhile, ..
some Schools have changed .the course, title of their se
level general ,social studles course from Problems of/ﬁziocracy
to Senlor Social Studles or Contemporary Issues. Flnally, with
the increasing shift ‘in many schools towgrds 'salable' skills
for their graduates, schools have begun to shift course - ° R
offerlngs from more general course titles such as Family o
Life and Marriage and the Famlly to more specific courses .
and titles like Child Development which include 'field-based’
‘participation in,local hospitals, nurSerles, and klndergartens.
Thus, thgse changes in rankings among ceurses 1ncludsng
psychologlcal' content may be, representatlve of more wide-
spread changes going .on inside the curr1culums of many Florida
secondary schools.

-~

5. Elect1Vevor Required Nature of Separate Psycholdgy Courses
/

When asﬁed whether the separate psychology courses offered
at their schools were designated as elective or required -
courses for students, 173 of 179 feachers (96.6%) selected
the formen ‘Only one public gchool requlrea ‘the gourse for
graduatlgn hile five of the 21 private sc¢hools (23.8%) offer- .
ing sepé%at\ courses ‘required the psychology course for ‘

. \,"

\ . * - -t

These fi dlngs are to ‘be contrasted w1th earller data
that reported%96\8 percent o6f the 1972-73 teachers and . NN

§4 percent of thé 1970-71 teachers taught in schools )
ch offered elective psychology courses. 5Wh ve : i

-

1974-75,°the oveXall percentage of’ schools qequlrlng *the
psych ology course rose from 3.2 percént to only 3.4 percent N
in the two year period. BDespite the fact that seVeral : . .
_ sthe schools resp nding to the 1972-73 survey did not exist '
,at the time of the 1974-75 survey and that ‘the budgets of . °* "
Eﬁe finding ' .
that prlvate schoo&s were exnandlng their curriculums enough -
to 1nclude a requlred course- 1n psychology was uﬁexpected

One othéef factor shoutd be cons1dered r.l

7 Ehrp*course T EHE S&&ohdar
The trend many §cho

1s is to al; ow a
senlors t roll-in commuinity. college } -
enrollednlp he1r~resp ctive 1gh schools.. - Some schools»’; e
allow ear&y/graduatlo_'and/o ‘Erly admissjon- to local - . +. e e
communlty ‘colleges and unlvers1t1es. Thus,: sihce their - b
students cgn enxoll-“An psychology coursés; at .the. colleqes AT :
they attend, t ese artlcuiar high schools do notahgve to L
" £ind roony inm tgelr own currlculums for separate. psychology . o -
“courses. / In/gome cases, these communlty colleges and B ;
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. cOurse'for *all their students. Hence, what may have been
an elective course. at their o high school, the osychology ,
_course became a requlred courSe for these students 4n their
college program. How many students are included in programs
‘like this “that affect the status of precollege psychology

,15 unknown

~

° J ¢

<

6.

Number of Sectlons of Psychology Offered in leferent Schools

[N L]
aFor the first ‘time in three surveys, the teacbhers were
asked to specify the number of sections of psychology they
taught each day. The 176 teachers respond1ng to this item
" . .indicated- they taught a total'of 487 classes each day X = 2.77
r‘,rda_sectlons_permteacherrper_dayll_lNearly_arthlrdrof_fhe_teachers o
‘wﬁ(SL responses or 29.0%) taught 'only one section each day.
. éT ty-nine teachers (22.2%) tagght two sections with teachers

v

teach1ng five sections (34 responses or 19.3%), three sections

(26 responses or 14.8%),
and. six sections (3 responses or 1.7%)

four sections (23 responses or 13.1%),
following in "that order.

Ninety teachers (51.2%) taught one or two sections per day
while 37 teachers (21.'0%) taught five or six sections each day.
However,  these 90 teachers taught only 129, sectioiis (26 5% of

‘all sections taught) while the 37 teachers totaled 188

-~

‘ sections among themselves (38.6%) .
.o interpretgg
« offered at the various schools.

. These data may also be

as belng 1nd1cat1ve of. the numbax of sections

For example, 51 Florida

+

secondary schools offered only one section of psychology to

- their students,

39 schools offered two sections,

and soé forth

3

7

throughout all s1x levels of course sections.

4

Student Enrollment Data

Y

/. l\r"“

‘ ) Accordlng to the data reported in the 1970- 7l survey
v h report 19,779 students were enrolled in separate psychology
courses wh1ch ranged from six weeks to one year in length ,
This total represented an increase of 12.0 percent over the ~
1969-~70 enrgllment:of 17, 655 students reported by these
teachers. Durlng the l97l 72 school year, 24,709 students
_had enrolled in separate psypchology courses with the enroll-
‘ment 1ncreas1ng to 25,201 students durindg the l972 73 school,
term.  .The 1971-72 figure represented an increas€ of 24.9
‘ v - percent over.the 1970-71 student enrollment with enroll-
e <mentwtnqreasrngrby~oniyw2*4+percentnduftng*ﬁh§*i972“737*’
J schdol Year l /

I i ! i

I

©
- »

A4

. In examlhlng the results of the. 1974 75 survey, these
S data indicate student enrollment continued to increase

- throughout the 1973-74 .and 1974~ 75 sghool terms. The returns

: revealed an increase of 494 students (2. 0%) from 19%72-73 to
1978-74 with the total enrollment figure at 25, 695 students.

. This “total jumped by almost ten.percent (9.1%) ih 'the follow-
Tl ing” year as the 1974-75 .teachers reported a total of 28,030
' " students had enrolled in’ their courses during the school‘year.

PR




- ) . . . . LN |
This-latest figure:represented an increase of nearly sixty
percent (58.8%) in student enrollment in-the five years’ '
between 1970-71 and 1974-75 (See Table 1). The six year T
enrollment data represent a mean increase per year of. 8.0 ,

* percent. Using this mean-growth rate as a predictor, the )
1975~76 enrollment fiquyre for separate courses in psychology
would be 30,833 students. ' 7y

. The findings relativq:te’student'enrollmehE increases’
- appear inconsisteT;}yith the figures presented, earlier

~

suggesting the tota number of schools offering the separate '
courses had reached a peak or at least had remained constant. g
The increase in student enrollment data may be interpreted ‘

—to mean—thét—w@&%e—fewerus§hools were adding such-courses - .o

to their curriculums, the, Schools curr@ntly offering these . :
"~ courses were ‘allowing more students to enrgll in thenmi. Data
reporting the increased practice of schools. of allow%ng More .
tenth. and\ elevgnth graders to enxoll in previously all- ) .
senior psychology courses lends susport for tRis intefpretation.
In other word#, fewer schools -were offering psychology fJr the
first time while those schools already offerinf’such courses
weﬁf allowing more non-seniors to enroll in them.

- ' LS 4

¥ .The 21,993 students enrolled in one-semester .psychology
courses .during the 1974-75 school:-year represent an- increase
-0f 26.3 percent over the 17,412 students reported by the
1972~73 teachers. Enrollment.fdr, courses of this léngth .
during the 1973-74 school year was 18,987 students. The , .
1974~75 enrollment was nearly eighty percent higher (#5.2%) .. Co
than that reported by the Florida Department of Education . .
in 1968-69 (12,519 students) whiq? included all- secondary = u -
. '~ schools  in -the staté. Were data feceived from the, 111 i
schools ‘not responding to ‘the latest survey and were this
information similar to those data already received, there is
no doubt the 'true' 1974-75 enrollment figuresafor one .
, semester courses would have exceeded the 25,000 ﬁark. Whether
: _taken collectively or just in terms of semestky course ehroll- ,
“ "ment,, the increase. in student enrollment repoxged by .the ,. - o
§  1974-75 teachers maintains psychology s Positidh of’be%ggg
one of. the fastest¥growing eledtive course offerings iy %h

L

‘. History‘dfiFlorida‘edgéétion. B ‘

,.' . ° B ! "“;ﬁ:*“,. i . ., . ‘ R . ) . .-- B
. " - .. These results WOulﬁgalsqﬁgu_gest that in generald more - - Y
hjh»fw» gtudentSjWifh§g£eachScﬁoﬁEﬁéreiéelng glI§Wé§fE§T€mrbgT“§HE§m’ﬁﬂ?} e
! ‘- 'these” colrses. 'The gradual but noticéable dedline'in thé S

total number' of stullents enrolling in year-long courses

PN .and the in€rease ‘in entollment for courses.of.shorter ' - * !

- - lengths - would'suggest that- gchodls are not only opening ° - _ . ’

- these separate psychology courses to more.tenth and ‘ :
eleventh.grade students butjare also offering these coufses

for 'shorter periods of time “This interpretation is to be .- ; gf

contrasted with‘the speculation reported in the previous | . .
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. . TABLE 1 . ,

Student Enrollment Data for Separate Psycholqu Courses From 1969-70 :
. . " and Projected into the 1975 76; School Year - . '

.
* . .
- -
te o

‘Total Student Enrollment . : Percentage
xrease—Over~

'Growth IndexR -

By Respondents Previous Year: .

Usrng—l969-70—————————f

evious Year < As the Base- ‘Year -
1969-70 . 17, 655 . ST o " - s ' 1.0 . 4
1970-61 - 19, 779* ' 2,124 | Ka. 212308 e o S %P 2 :
. et . & . . e
) ‘. - L . oL Lo
1 1971-72 724,709 74,930 VT 7L 24098 T T L0 ,
N . . . L N el L T I S LT
1972=73_ . . 257201 .- o Moy %é,, ;2,08 "7 F % - d.43 .l
: a3 LI ’ . ~ ‘ P LN . . R -
3 . N . -~ ey T ~ - ' Aot
25,695 - ' ,494" - A T e2.0% - .46 . .
. . . s ™ % K] | sy Y
.1974 75 :28,030.- S 2, 335 60 0T 9018, . W& 1.59 o TR
e * \7- (ﬁ :\‘ —— R : e \“,-‘ "‘: :,p [ ' ) " ’ -l t ) d ) : " ::
~1975-765; .. 30,8330 12, 803 5'h;% - .10:0% o “ow 1J75 ; Lz
. aThese are pro;ected’data based upon.a mean 1ncrease 1n stﬁgent enrollment from 1969 70 °
to 1974 75 of 10 0 percent per“year. - TR SN T e,
R ';",g&jl._ Lo L ) o
< ) ~ o« : , R r‘ L T, - . L, -
» . = N ~ - \'f - - T iy . 55, . 5
e "f ‘ <y , A I i h 5 é R -
N . ) p PR I e et A ¥ =




~

.a:' P
"

; monographs which linked thé increase in student e rollment
\ with the ingrease in the number Qf sohools offering separate
\ psychology courses. . : 4 C

: .8. Descriptive Data Concernlng Students Enrolled in Psychology
Courses. Teacher Survey .

‘e

> Information coﬁ%ernlng the racial mlxture, sex, and
grade levelss of the students enrolled in the psycho}ogy“'
_ourses was obtained. : .

A) Racial mixture of’psychology classes

. . = 2 1
LA N, * . .

‘One hundxﬁgkand £ifty-one of the 175 teachers. responding

N

(86.9%) report®J they taught classes which had a racial y,
mixture of apprdkimately 80% whlte and 20% black. Again,
* classes with percentages of whltes exceeding 80% and approach-
, ing 100% would be classified as being, within this 80% white/20%
black category. The 86.9% is nearly 1dentrcal to the 1972-73
R fiure (84.9%) and indicates that aftér two years, in better
than four-fifths of all psychology courses taught 'in Florida
secondary schools, 'the student enrollment still approximated. o
° _#* or ekceeded- four whites to each black studeht regardless of
v the white/black ‘ratio of the total school population. Again-
as_in the 1972-73 findings, the results of this survey con-
N cernlng other ratios of white/black enrollments .in separate

T e psychol .courses confirm the likelihood of the white ggmln-

i nge. Tw lve teachers (6.9%). indicated they taught cla

5 wh ch approximated a 65% white/35% black student enrollment - - .
ﬁﬁ wi h 5 teachers (2.9%) indicating a 50% whlte/SO% black ratio.

i Of |the two categorles which listed predominantly black student PR
i, enrolments, i. .e.y 35% white/g53% black and 20% white/80% T
black, only the latter received responses (7 responses or . ’

- 440%) . . o . v N .

> .

l : B Co

§‘ In 1972 -73, the second most frequently 1nd1cated/'ét10"
of whltes to.blacks’ enrolledlln separate psychology courses
was . the 65% white/35% black category (6.6%), with thes50% . )
: bl ck/50% white category thlrd (3.3%) and the 20% white/80%, .
5 ‘bl ck category. foyrth (5. 3%}1 In the -first study as in the
¥ second, no teacher 1nd1cated,a 35% white/65% black' ratio of -
Lae students enrolled. ‘Eight of the 14 pxedominantly blac§
A scﬁools in 1972-73 taught psychology courses with high

&y - -percentages-efrbiack udei’rl:s enrolﬂ:edrwhe reas e:,g;!:97'4§"7t5~
}‘ﬂ;' ; sultsagndlcfle thagjgnly in 7 of the ‘I8 Echool with (-
& predomlnantly black e

EN
1

. rollments did-the pekrcent ge of blacks ™

. enrolled in psychology courses exceed thatfof w 1te enroll- = e
L ment " , = ST TR e
. N ‘ l“:,p N oo PR 2

~*§Interpretatlon of. the earller flndlngs suggested that ‘ﬁ%’,f !

. blacks did not perceive psychology as beneficial ‘to their

need§ or relevant 6 t&elr lives and 1%§§rests. It qu
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"also speculated that the psycholOgy courses may be one of '
- * the last-bastions- agalnst 1ntegratlon rémaining in the
curriculum. Still, 'little information regarding the exact
reason(s) blacks do not enroll in these courses is available.
Analysis. of the yesults of the student -questionnaire regard-
ing the reasons why blacks and whites digfenroll in these C .
courses mdy provide some empirical .explarations for this -~
enrollment ‘pattern. (See Appendix B, Table '3B.) :

- (B) Sex mike=up of pszchology-classes - -
—_— 4 Bl
When -data regardlng the sexual make-up of the psychology
classes were examined, it‘was found that in over two=thirds .
of the schools’ (68.6%)., the majority of the students enrolled .
were females. Thlrty-three teachers (19.2%) indicated an .
approx1mately balanced classroom while 21 teachers (12.2%) .
reported a majorlty of males were enrolled. The 1974-75 1 ) ,
figures for female- enrollment nearly equalled he 1972-73
f'ndlngs which indicated’a 69.1% female major ty. Classes.”
ith 'about equal' numbers of males and femalds .appeared -*
lightly more often in 1974-75 (17.1% in 1972+73 compared
tp 19.2% two years later) with oredomlnantly ale classes
appearing .less often in 1974-75 (13.8% in 1972~-73
compared with 12.2% two years later). While [the percent-,
s° d1ffered between .the two years (13.8% and 12.2% in

inate the enrollmenfs in these seoarate psychology courses.

her the reasons' are related to the aca i 1¢

e courses, their psycho-social- emotlon l ontent, their
lity to females .

ake other courses,

s

g ‘' However, all of these reasons are plaus1b e explanatlons for B

the di ]

in this monograph "

vey according to .
n this issue. (See o

. Information to be reported latef
ing the analysis of_ the student s
_of students may "shed some light
X, Br Table 3B) . .
p—— T o vﬂ"r*‘f :r*-z- - W’f\"‘

courses , H

level of the students

Information o;rtalnlng to the qrad
u o school offered

i the c rses was obta1ned.
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e students whlle 31 schools - . (17.8%) opened the;r courses
3 elfth graders The remaining| schools .offered
to students of dlfferent grade legels w1th the
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= grade .combination of eleventh and twelfth the most-papular

with 104 schools (59.7%) and the combination of tenth through -
twelfth a distant sSecond (36 schools or 20.7%). .

In 1972-73, psychology courses open to only ninth graders
or only tenth graders were offered at _only ene school. each.
, Three teachers (1.9%) indiCated their courses were open to
o just eleventh graders while 47 (30.1%) reported courses open
- only to twelfth 'graders.  The grade combinations which, re-
ceived the most responses from these 158 teachers were the’
. eleventh-twelfth grade combination (869 responses or 44.2%)
/rﬂd the tenth through twelfth grade combination (33 responses
or 2(.2%). The ninth -through twelfth grade combination
. reéceived .only two 'responses (1.3%). In 1970-71, no school
' offered the eourse to just. tenth graders while one ‘school wem——
. each offeréd psychology to only ninth graders and only
" e}eventh graders.: In addition, no school opened the course -
. to ninth through twelfth gradexs while 18 schools (14.0%)
offered the course to tenth through twelfth graders. Courses )
enrolling just twelfth graders br’eleventh and twelfth. graders S
combined were- found ih.84. A% of the schools in 1970-71, 74.3% ° :
of the schools in 197’2 -73, and 77.5% of 'the sc‘}pols in 1974 75.

The movement of schools towards maklng T™he separate-. . -
* psychélogy course a junlor-senlor course offerlngﬁfs apparent
in these data. The separate- courses, which seemed likely from
the 1972-73 data, leveled:itself in the 1974-75 returns. . .
Whereas in 1970-71, 14.0% of the:courses were- open to Com
) sophomores, in 1972 -73 this proportion rose to 21.8% before S
2 .. dropping to 20.7%n 1974~75.- SR - ‘ R s ’

=7 ,;,' . L

These figures suggest that Florida. schools were" maklng
g an effort to prevent the,psychology coutse from becoming .
: solely -a-twelfth grade elective course offerlnga The inclu= -
\' sion.of more eleventh grade students and of some tenth graders
.« Jinto the separate psychology courses represents a definate
o shift toward a more multl-grade curriculum offgring rather
_ - than retaining -tHe more tradit4onal singlergrade course. 3‘

' 'The speculation reported, #n_;the 1973 monograph that psychology .
seemed to have been seeklng ‘its proper place in the’ ‘precollege - o
curriculum may have been a correct one. It appears. the high v

. — school psychology course will contirue to enroll prlmarlly L
: 7 ‘eleventh and twelfth graders.with about one out.of every -+ X

W,WMF,Wwa‘iawve.‘eo1."§§q'§§i1}<‘.,sse-lrzcac:»lzsr«a:'l:s»sa-wopena.ng-rup--th(}:m—couJss':e tetenths . - o ey
A gradérs\ E i TT a0

N ~ . _"' ”(

' These data suppqu “the: conjefture that psychology as d, {'. h e
. course effering contlnues to compete w1th*soc1ology,‘problems T

- of democracy, and other behav1oraliand Social. sclence and .
'mlnl-course offerlngvyfor tHe attentlon of twelfth graders. .
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- psychology courses.

slm;larly, the trend towards allowing senlors to take college
courses @r to become early admits to local community colleges

. has deprived many senior high schools of their more- able
~students who in -the past elected the psychology course to fill
therr seniqgr-year schedules., This development may have lead .
(or foraed) several schools to open their formerly all senior
psychology courses/to eleventh or tenth and eleventh grade _

[ ’

.students. . _ \ ) . L. Do

yThose 1nterested in 1ncreas1ng the number of psychology
course offerlngs might well focus their efforts on developing
. courses and instructional materials for more tenth and eleventh
graders. However, since typical ninth Jand tenth grade course .
offerings for the‘social studies are léss established®in tra- °
. dition, convention, and law,than American History, Consumer
Education, and Americanism vs. Communlsm, these grade levels
prov1de fertile territory in which to experlment with such
" courses and materlals The novement in Florida's larger
secondary schools towards one~quarter and one semester length
mini-ceurses at all grade levels offers yet another framework
- in-which educators interested’ in psychology can design and
test currlchlums and materials.
T .
9. ' Desgriptive Data Concernknq Students Enrolled in Psychology
) Courses Student Survey

Teacher data relative to class characterlstlcs tould also
be examined in light of the information'collected.from the
1,215 students who were surveyed._ Being randomly selected,
these student responses represent a crogs- sampling of students
and classes across Florida. _Intcluded in the student question-
naire were five items des1gned to gather descrlptlve data rela-
+tive to the sex, race, age, and grade level of each respondent.
Informatlon was also collected as to the grade each student
earned in the psychology course for the previous gradlpgﬁterm.
"A spmmary of the 1,215 student responses regardlng these ‘data
is preSented below (See Table 2 and Appendlx B Table 1B).

(A) Race;pf students enrblled 1n4psychology courses

n‘\When these data were analyzed accord;ng to the. race of
=, the students enrolled in® these courses,, the results were con- i
'sLstent with previous teacher responses. Of| the 179 teaché¥s, -
"163 had’ reported heavy white. enrollments in Ehe Separate - .
This high figure for white enrollment’ .

o g

VL was supported by..the studen
_ of the studentg, 1067 studentS‘or 88.1% wereLwhlte.
. students numbered 110 responses (9.1%) while

17 who desigmAted these

" numbered .34 ‘rédponges (2.8%) .
prlmarllY‘Cubans, Sp

their. 'race.

«of data analy51s.\‘
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Ish-speaklng persens, and/or Chicanos.:
abels as being approprlate for describipg.
WhlBe ‘technically 'white
permitted to ‘retain their 'other’

g
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returns. An overwhelming majority
Black ,
'other’ - students -

These: 'othex'| students were -

'these students Were .
classzflcatlon for purposes*ﬁ
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TABLE 2

- 4 i

g Crosstabulation of Deécrlptlve Data Pertaining R
. - to the 1;215 Morida Secoh&axymSchool Students . ’

Who Responded to the 1974-75 Psychology Survey D . . '
g : .. @ The Percentage Flguresa . v

. -. v .‘—/:. i ., 11 » . ’a R a
.'—:- - & " R ‘ 2 . . , :
i ‘\, ‘ . ) . |
" - ’ ) :’ = .“ » . ' .
. - - : * N .
S . * SEX ) " “RACE ‘GRADE LEVEL ° ~ AGE LEVEL
L. ~ ‘ — . ~ 7 ) 0 0 0 .
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) Taking the 88.1% flgure for whites in the total student
‘population, then 24,694 white students enrolled in psycholody . -
téurses during the l974 75 school year.ﬁﬁThe 9.1% for blacks ) .
would convert.to approximately 2, '551"black students enrolled ¢
.in these courses. The typical white student was female,.in -

e the tweilfth grade, and, 17 years,_ old. Similarly, the typical
black student was female, in the twelfth grade, but 18 years:-
old. The typlcal 'other’ student was a Spanlsh—speaklng male,
in the twelfth grade, and(l8 years old.

» 4 o

(B) Sex bf students enrdlled in psychology courses T E

Although 118 of the 179 teachers indicated their classes
+ , consisted of a majority of females, no data were prev1ously ,
_avallable regarding the percentage of females enrolled in ' ‘o
thesd psychology courses. As expected frgm ‘the teacher data, *
females did make up a majority of the stu&ent population
sampled in the 1974-75 survey. Nearly 60-percent of ‘the
students (710 students or 58.6%) were female with’ the remaining
poytion being males (501 students or 41.4%). If these per-
centages are an accurate indication of the female-male ratio
in: separate psychology copurses, then of the 28;030 students
- enrolled in Florida Secondary school psvcholqu courses, ’ ‘
."  during 1974-75, 16,426 were' females.

»

/s

Comblned with other available data, a composite des-'
cription of the 'typical' female and male student can be
developed. *The typical female psychQlogy student was white,
. in the twelfth grade, and. most llkely 17 years,of age. .The
L typlcal male students was white, in the twelfth grade, and

. equally likely to be 17-or -18 _years of age. The chances are
very good that both students recelved a letter grade of "a"
or "B" for the last gradlng period. | )

I
from—— -

g
- B

(c) Grade leVels of students enrolled in psychology courses”

N Accordlng tb the 1974- 75 teacher survey result 131 "
- of the 179 scho@ls offerlng separate psychology. courses ! ) S
“opehed these coursés to just twelfth graders or to eleventh LS
and twelfth graders combined. Only 39.schools opened, these ' :
courses- up to tenth graders,whlle 3 other schools allowed
ninth and/or tenth graders t6 enroll in these courses- w1th .
special perm1551on.j The student results’ support the teacher' -
+ data which had indicated a large senlor populatlon in | : L s
- these coursesl When the student responses were analyzed, tHe ‘
., .- _ findings revealed that two=thirds of the I, , 215 students ‘
i - (795 students or 66. 0%) ‘were seniors,. with. juniors (375
studentg or 31.1%), sophomores (28 responses or 2.3%), and,
. freshmen (7 responses or 6%) following in that-drder. These
data suggest that while some 42 schools allowed, tenth graders
to enroll in thelrrpsychology courses, very few tenth graders
actually enrolled in these -courses. x| L& A
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At all grade levels, the typical student was a white
female.~ As one would expect, as the level of the.grade rose,
so the age level of the students increased with ninth graders
primarily 14 years of age, tenth graders primarily 16 years
of -age, eleventh graders evenly divided between 16 and 17
years of age, and twelfth graders nearly equally divided:

e

between 17-and 18

years of age.

In summary,

these students were .17 or 18 year 0ld sehiors.

64. &% of

¢

[

1
¢

\5'
Age ‘levels of students enrolled in- psychology courses
/

e (D) °

~ No previous data were collected relatlve to the age
of  the students.who enrolled in psychology courses at this

it~

L]

level.
come " fr
students

The closest approximation of age. would have had to
om an estlmatlon based upon the grade *levgdl of these
§T Thé results of the student survey rev aled that

nearly oné-half of all students enrolled. in tHes
‘courses were 17 years old (552 students or 45. 8%) .

psychology
Eighteen:

year old students (435 students or 36.1%) made up the second
most numerous age category with 16 yeaf 0ld students
(204 students or 16.9%) third, 15 year old students (11

" students or

.9%) fourth,

and 14 year old students (3 students

or

.3%) fifth.

‘Collectlvely, 81:9% of the psycholegy students

surveyed were 17 or 18 years of age.
psychology student was a white female in her senlqr year of -
hlgh school. The typical 18 year old, student was white, a

S

. segéor, and equally likely to be elther female or male.

The typlcal 17 year 61d

(E)

Academic grades received by students enrolled in

/// /3

psychology courses 7

T e

Each student was also asked to identifythe grade s/he
ecelved in the psychology courgse for. the previous gyading
.. term. Over a third .of all'grades given By the 24 ‘teachers
" of these 1,215 students were "B"’grades {444 response§ or
. 37.4%). "A' " were the second most received grades (312
. responses or 26.3%), with:"C's" thlrd (278 responses or

[

by these psychology students were either.

23.43%),

"D's" fourth (103-responses or 8.7%), and "E' 's/F's"

fiftip (49 responses .or

4.1%).

Twenty nime students failed

to indicate. thelr grade 1etter for the previous term, .

11 grades recelved
A's" ‘or "B's"

(63. 7%) while* "A" through "C" grades. accounted for 87.2 . .

Ppercent of all grades received by these studentsW“*"D"

Cummulatrvely, nearly two-thirds

. and."E/F" grades were regceived by, 12.8. percent of these

psychology students. In other words, for every one student
who received a- "D" or "E/F".in‘psychology, five 'students.
received either ‘an A" or. "B." These data were .hot examined,

. ’to determlné'whlch séx, races age level or,grade leyel of

2
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L students réceived., these 1etter grades. L AR A
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(F) Bummany/of student descr;ptive data’

S At this time; a composite description of the 'typlcal'
secondary schood psychology student €an |be finalized. ~ She-

‘ is a white, 17 year old senior student enrolled in ‘a school
a of ove%é%qooo students., Her class of approximately 30 ’ .
\ student8+'includes 16 whlte females, 11 white males, 2 black"

\ females, and 1 black or Spanish- speaking male. The majority
. of her classmates are 17 or 18 year ‘old seni@rs with a feW:
junlors also enrolled. Of the 30 studefits, about 20 received

.oy

S "A's" or-"B's" last grading term and our\'ﬁyplcal' student . )
' was' among thlS group ¥ 20 students. . -, T B
v fﬁ‘l&. Popularity of the Psyéhology Course'\ coy T e T e

Much has been written on the popularlty of, the psychology
‘course among high school students. Previous surveys revealed
that Florida students were no different than students from
“other states in terms of liking psycholog¥. ~“he reported
demands of students for such courses and the growing numbers
of studentg—enrolling in.these -courses attest to this popu- °
larlty . . ' .

- . ~
d «

When the teachers of these courses were asked whether
students at their schools perceived the psychology course as.
A popular one do take, 92.8% of the teachers answered in the, .
“affirmative. Only 12 of the 166 teachers responding to this . | .-
item indicdted the course was riot a popular one to taﬁe at '\\\\

- -their school. While exceptlonally high, the l974‘15 percent— . .

Q age figure of 92.8 is lower than thé 93.8% reported in 1972- 73 N

and even lower than the 94.5% reported two years earlier. .
Accordlng to these figures, .Student enrollment during this
s1x-year ‘period showed:.a rapld increase from 19 +7179 students -
in 1970-71 to 28,030 students in 1974-75 (a’4l. 7% incredse) ., |, - ..
while the teachers perceived#the course as s1multaneously . ’
growing "less p0pular" with the students who enrolled in : N

“ ' these courSesQN, A 4 - i .

)/,\ When the psychology teachers were asked whether student
‘ “demand for and’ enrollment ‘in psychology courses 1ncreasedp;
C decreased or remalned about the same over the past two.ox

three years, over tworthirds (67.3%) rndlcated an increase.

Sixty-three teachers (40.4%) indicated the 1ncrease was sharp .
© 7 - with 42 teachers (26.9%) reporting a- sllght ipcrease. - Twelve
T ‘teachers "(7.4%) reported a decrease in studenE demand and’ .

o enrollment. .These data are congistent ‘with 1nformatlon
P coliected on prior surveys whlcg%fzua?lés 2% of .the ‘teachers .
v in, 1970- 71 and 63.3% in 1972-73 had i dlcated an increase - "T . s
. ep An ‘student demand-and enragllment 1n‘the course over the ; w

“previous twd or three years. Also, ‘the pérce itage of teachers o ’g;

who reported a levellng off of student demand and enrollment S s

-
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il had remained relatlvely constant’ across these two earller
surveys (27.0% in 1970-71, 27 7%.in 1972~ 73, and 25.0%. in
1974-75) . , , ~" :

5-. - N "
The flndlngs relatlve to_student démand for and enrdll-

ment in psychology courses mupt be interpreted with caution.

Part of this caution is due€ to.the- nature of the questionnaire

, item, i.e., the item is a poor one. It is conceiveable for .
- student demand for psychology courses to be independent of .
: their ablllty to enroll in such dourses. In fact, several .’
respondents who reported large decreases in student enroll-
. ments between 1973-74 and 1974-75 indicated that student L
v, “3

'demand and enrollment'- had actually increased sharply over
the same two or three year perioed. In other instances,
teachers who reported increases of over 100 students in one
year's time also indicated a slight decliﬂe or "a leveling
off of student 'demand and enrollment.' :Apparxently, some -
" -teachers were cons1der1ng demand and enroll¥ment concurréhtly
while others considered 'demand' more 1mportant while still

- others rated 'enrollment' as the most Important aspect of
7 this item. Thus, how one post accurately ipterprets these
particular data is uncertdin. Needless to y, this item R
will not be included in, future’ surveys. o F
* v
Y ° .

'll. AcademchPreparatlon of Psychology,Teach rs
= (A) Certification’areas of psychology teachers o , '
. %

" Information pertaining to the subject area of cexrtifi-" .
cation and college course preparatlon of psychology teachers S
-was sought. Maintaining. theé h1gh level established by T -
prev1ous surveys, social studies certificates were held by.
146 of the 170 tedchers (85.9%) who 1nd1cated their cert1f1~
cation area. This 85.9 percent .figure compares .to .86.5° percent .
’g.of the teachers in the 1972-73 'survey and 71.9 percent in Cos

‘the 1970- 71 survey who indicated they were q;;jlfled in the L
‘broad area of social.studies. Again, guidan and counseling - -

v " Tcertificates claimed second place among the respondents with

: 10 responses, (5.9%) compared’ to the' identical ranking for

.© .« _ both, earlier surveys (10. ‘9% and 15. 5%4in 1970=71 and-1972-73,

o , respectlvelxh.l During the 197435 school term, three admin- o

* - istrators (I. 8%) taught-'the course as did one teacher.who T

S "held. a.science certlflcate %“6%3 “Two. years previously, S

. .Afour admln;strators (2.7%) , four science teachers (2.7%), . " gy

. g d six "home economics, teachers\%4.l%) taught the separate

. course in psychology in thelr schools. ) ,ﬁ

-
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¥ The above data’ must be approached w1th some cautlon. A 7
major dlfference exlsted between the wordlng of the 1972- 13 .
“&nd 1974 -75 questlonnalres which may have -lead to some- ﬂx’.’
,.,dlfferences in the responses to this “item of the _question= e T

}nalre.i Whereas thé 1Q72~73 survey asked respondents to check
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© courses

'ff\ﬁ a list provided the areas of certlflcatlon they held,

the 1974-75 question requested respondents to indicate only,

" that certlfrcatlon area they were currently operating under

in their presert position. Hence, while several of the

-1972-73 teachers indicated multiple cert1f1cat10n ~areas, ,
"the 1974-75 teachers selected only one area éach. Reading

the data;wlthln this framework, the figures seem to indicate
that while in some schools individual psychology teachers -
were’ found w1th1n the home economics, science, and guidance
and counsellng departments, the social studies.department
continued to be responsible for offerzng and staffing the
majorlty of psychology courses on the precollege; level,.

As 1n previous surveys,~a few respondents 1nd1cated “
they held certificates in ‘areas other than “those ‘specifi-
cally identified in the questionnaire.’ When the responses
of these ten teachers were examined, the results revealed.

_that thesSe psychology teachers held certificates in Psychology

(4 responses), Religion (2 responses), and Physical Educatlon,
BuSiness Educatlon, English, and Speech (1 response each}.

A number of the 1972-73 teachers also 1nd1cated‘they held
certlflcates in other curriculum areas. Their responses -
revealed these teachers held certificates in Language Arts
(5 reSponses), Foreign Languagess (3 responses), and one
each in Physical Education,  Library Science, Journallsm,

AMathematlcs, Blble, Elementary Education, and Theology.

These 'other' responses provided additional support for the

"Lstatement that psychology teachers 'cqme from 'diverse back--
. grounds and possess very dlfferent’content area tralnlng,

. \ N

_~ Even though the period from 1972 to 1975 saw the adoptlon
in Florida of requirements for specific certification_. fore
teaching sgcondary school psychology, still, in Florida as '
‘in'most* jzztes, a teacher could (and cari), teach psychology

this level without having had a psychology or educa-

tlonal pﬁﬁchology course, mindr, or major in college. For many
of - these teachers, the educational psychology course(s) they '
enrolled in during their professional preparation sequence, in

tion they had received in this area. onsideration of the
overwhelmlng number of social studies /teadhers. who teach the

their undergraduate programs was all thj college course prena\ra—‘

_ course may eventually result in a move among state certifica-

-
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tion persomnel to include psychology within the 'broad area
of social studies certification rather.than allOW1ng it to
retain its 1ndependent status or comblnlng 1t with anthropology

and soc1ology”%o form a 'behav1oral sc1ence centlflcatlon area.

0f the 58 teachers who 1nd1cated the1r approach to the
course wasy ﬂb’ﬁav1or1st1c," 53 (96.4%) revealed they “were
,certlfled in the area of the social studies. One 1ndlcated
a sc1ence certlflcatlon areawand another 1nd1cated an other "
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Eéea of certification. Of the 98 teachérs who indicated =
' their approach was "humanistic," only 75° (78.1%) revealed
their -certification area was the social sciences. Nine
(9.4%) indicated they, were certified in guidance ‘and ‘coun-
seling. Three other} (3.1%) indicated their current certi-
fication area was administration. The finding which re-

. vealéd the greater proportion of behavioristic teachers .

held social.studies certlflcates was unexpected.

(B) Credit hours earhéd in psﬁ%hology on_ the college level

B . . A .

In analyzing the number of. semestér hours the 179 * :
teachers had accumulated in psycholdgy and eBucational . ",
psychology courses .at both the graduate or undergraduaté .-
levels, the results rgyealed these teachers averaged 21.8 )
hours. of college coutse preparation (See Table 3). The - o ¥
,amount of their college preparation ranged from zero. to
80 semester "hours with 4 mode of 12 hours of -.college psychology
These data indicate that the 1974-75 teachers were generally.
less trained than éither the 1972-73 or the li;? 71 psychology )

teachers (mean of 25.1 and 22.7 semester hours, {respectively).

While the.1974-75 teachers were similar in rande to the 1972-73

teachers (0-80 hours and 0-75 hours cempared to the 0-90 hours

for the '1970-71. teadhers), _they were identical with ,the~1970-71

- teachers when their modes:were compared (12 hours for the
1974-75 and 1970-71 teachers contrasted Wlth 24 hours llsted -

' ‘for the 1972-73 teachers) } >

g

) Whereas the findings revealéd by the 1972-73 survey led

to the speculatlon that_the psychology teachers had indeed o,
obtained the addltlonalqﬁsychology course training they p
indicated they needed two years previously, tfie:‘more recent
.data would suggest that\many of the 1nd1v1duals who taught
... the course in 1974-75 had. not taught it before and that these" .
" new teachers were less prepared in college psychology course- -. ° N\
work than were their predecessgrs. If this-conjecture is -
. true, then these data may;reflect either a high mobility or ~

equally high-mortality rate among psychology . teachers on the .
precollege level. Experiences reported to this author in t
past few years as. well ag situations this_ "author has himself
experiencéd in reference to opposition to the teaching of .
such topics as Freud, behavioral modlflcatlon,‘and aspec
of 1nterpersonal relatlons lend some support in favor of the -
‘mortality 0ptlon as an explanat\on for the influx of new -+ - . 7. .
individuals- into this curriculum area. ‘The degline in ‘'the . >
mean number of college ‘coyrse Hours is even more remarkable N '
in light of the fact thakt the number of. teachers with.-no ”
college psycholocy dourses dropped “from 15 reported in 1972273 P
to 11 two years later. . Both of*these flgureS’are hlgher than v
tha 7 recorded in~ 1970 7l . ‘

()" Level’ of college tralhlng completed by the psychology
‘.. teachers . 3%.

S . -
- . -

c. . A :
As in the" results reported two. years prev1ously, one-
- thlrd (59 responges or 33.9%) of. ‘the’ 197{725 teache:g who .
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- ¢ -TABLE 3 . ,
N . Cémpqrative"Data Regarding the Number of Semester® . : -
HodIs in-Psychology and Educational Psychology Coudrses . - 9

g \ . - These Psycholo Teachers Have ‘Earned During ; o
- ' : Their ﬁdédemic Preparation- a ‘ o
‘ N .' j . . - e W;' R . < F '; v ‘a. ~ . ' . ) ) . '
- o . % 1970-71 - 1972-73°  1974-75 ®.
. ] ' . * Teachers . Teachers Teaclhers " .
g . . . /' {

‘ < A i R4 ! - - '
= T 7 . .

v * * / > N . .
. Range Qf Hours' 0~-90 ' 0-75 o 0-80 -

/ AR %‘M‘ , * . ‘ .
{ - .
1 . . " .

% 7 Totdl Member of _ N
. . . Hours . . 124911 .- 3,966 - 3;909 : B

S Mean Nuber of - o ‘,'. S o ‘.;G' e ;;

’ - " Hours ' - o22.7 S22 - - 21:8 s
‘ . {StaAdéEd ngiafiogi N;Alh ;i: —‘lN‘A;"ﬂ o . 14.9 ., :> gjé
g:f;‘ji Nﬁmbgi pf %eacéérs" i28-1’“ﬂ . '_; ; 158' - .’i ,.‘ ifoh - i;:tg
: 'M@déé.('néur?)* \' ‘12 S “ 2. ’ co L2 ;"
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Number of Teachers .
. at Mode"Level -

-“Numbé;fgf Teaéheﬁs’;
. with Zero Hours
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reSpondeé’to the item:indicating the level.ef—their college
-training® reported they" held—a"masters degree. Nearly thirty
pércent (29.3% or' 51 responses) of the teachers_had completed
work beyond the bachelors degree level without completlng a
masters program. Four 'teachers (2.3%) had earned the specialist
and 2 (1.1%) the doctoral degree. The greatest changes -
between the degree levels of the psychology qeachers occurred

at the premasters degree level .The 1974-75 teachers were

less- likely to have stopped at the Bachelors degree level

(19.5% compared to 24.7%) and more likely to continue. beyond _
the bachelors degree level (29. 3% compared to.22. 7%) than .
were their 1972-73 counterparts The exact same percentage

of psychology teachers (33.9%) had earned masters degrees .
for the two yeéars covered by this particular item. Con- ¢
_trasted with the 75.3 percent indié¢ated by the 1972-73

survey, the latest results revealed”ﬁﬁat 80.5 percent of the
teachers *in 1974-75 had completed college course work beyond

the bachelors degree level. 5 )

Despite the tendency of the 1974-75 psychodogy teachers
to complete higher levels of college training, the data: ‘
regarding a decline in the mean number of psychology course
credit hours would suggest that for most teachers "this dddi<
tional training did not include course work in psychology or

educational psychology - i )

“
%

Teachers ' attitudes towards their college prqparation'

(D)

0f the 179 teachers, 169 responded to the questaonnalre'
* item regardlng their_attitudes about their college course
preparation. A vast majorlty of the teachers (136 or 80.5%)
reported’ they felt they had had’ enough college tourse pre-
paration to teach gsycholqgy adequately in thelr«respectlﬁe
‘secondary schools. iégaﬁrty -three teachers (19.5%) .felt less
conf1dent»about theiP™college preparation’ and reported they
did not consider their background adgquate enough” for teach- *
ing. the ‘course. IntereStlngly, the 1974+75« -teachers feltf
more adequate about their college preparatlon %han did their
1972-73 counterparts (80.5% compared»to~7§ﬂg§) .even thougl
they had less college course tra1n1ng in psychology as rer
- Vealed by the mean numbper of credit hours earned in, colleg
in the area of psychology CZl 8- hours compared to 25.1 hougs) .
4 e
. The 1ncrease in adequacy felt by the.1972 73 teachers
over ‘the 1970~ 71 teachers had 'béén " explalned in terms of the
greater quantlty of collegescourse preparatlon,they ‘had |
‘received over their 1970-71 counterparts.® At that’ tlme t‘
seemed reasonéble to assume that greater amdunts of coll ge
course work would create a feéllng“of potency and adequa Y o
Why the 1974-75 teachers with less. .earned. college course| .
work in psychology would feel more adequate to teach the !

'_secondary school psychology course is unknown. One poss ble

w
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- ~'be 'explored here. .

. o~ : . ;“g
explanatlon involves the age-old argument regarding quantity
versuis- quality of college course work--an argument not to

»
gﬁAssecond 1nterpretatlon suggests-that, these less quali-
fied teachers may have included less content and more process
and indiv¥idually-oriented activities into their classroom units.
ﬂgInstructlonal units similar to those just described would
require less content training on the part of these teachers,
_and, unless problems arose, would allow "those_teachers to
perceive .the on-going activities as being adequate for the
psychology course on this level, In sther words, if the )
courses were judged successful by the teachers who taught °~
them, then these teachers would believe that the amount of
their college preparatlon‘was adequate for teaching psychology
on this level. - - ; , ,
\J
T l2. The 'Humanlstlc « Behavioristic' Biases of Psychology.
Teachers, :

Much controversy has been ra1sed as to whether pre-
college psychology courses are or -ought to be 'behavioristic'
or 'humanistic' in:their content and/or approach. Interested
individuals have long warned against approaches emphasizing . .
the "hard sciences" while others havé been equally energetlc
in their attacks against "life .adjustment" and "soft psychology"

" . orientations for these courses. The-1974-75. teachers were

i)

-
et

asked to identify whether the approach they took towards their®
psychology courses tended to be 'behavioristic' or 'humanistic!
in orientation. Definitions for the terms were not provided
the respondents. . . :
Contrary to the 1972-73 findings, an overwhelming number'
of teachers, (98 teachers or 56.6%), indicated their approach
was humanistic in nature.. Fifty-eight teachers (33.5%) 1nd1-
. cated their approach was behavioristic in nature.. Of the’
152 teachers who 'responded ito this item in 1972-73, 80 (52.6%)
reported their approach was behavioristic and 59 teachers (38.8%)
1nd1cated a humanlstlc approach Approx1mately eight percent
of the &espondents in both surveys refused to lean either way
and“wrote in "both" or "eclectic" creating a third category
of respbnses to this, item. 1In addltlon, three respondents
to the »atest survey (1.7%) specifically indicated they
“"would notfiake a ch01ce"between the behav1or1st;c-
“humanlstlc optlonsa 7 gy - .-
K \\ ’ o . .

. . The fact that a majorlty of the l\74 75 teachers =
1nd1cated their “approach tended to be more humanlstrc than
behav1or1stlc ran counter to what was fbund two years pre-=- .
viously but was' consistent W1th what had- been exgected both D
in 197273 and in 1974-75. The strong soclal studles1backq'*
ground of these, psychology teachers suggested a humanlstlc or
at least a 'less~sc1ent1f1c approach to the content and




by

_1nf1uencés on.one,s-behav1or, to help students. cope W1th

,students an appreciation ‘oftithe behav;oral sciences, to

and o understand the dynamlcs of the fully functlonxng person.

instructional objectives stressed in these classes.- However, p/’
the fact that more behavioristic teachers than humanistic
tedchers held social studies certificates weakened the base
from which this assumptlon had been formed. Whether the

shift- from behaviorism. in 1972-73-to” humanism in 1974-75

was the result ‘'of the addition of new teachers teaching

these .courses or, a change in approaches used by the same
teachers across school terms has not been determined. Data )
reporting an influx of new teachers into this area of the -
curriculum may also suggest the increase in the total number

‘of humanistic teachers is due primarily to the addition of

newer personnel] to the ranks of psychology teachers.

13. Objectives Set for Psychology Courses ° : .

. Oﬁe way‘of describing the natu e of a curriculum course
offerlng is to identify the goals and objectlves set for  the
course by its teichers. . . oy

. {A) Objectives the-1974-75 teachers® set for their courses

In the 1974-75 survey, teachers were asked to identify
the objectives they set for the psychology courses they
themselves taught. A list of 12 objectives were provided
on the questionnaire.as was an invitation to add other
objectives if those prov1ded were inconsistent with the . s .
objectives they 'set (See Appendix B, Table 2B). Nearly
aIl of the teachers who responded to this item indicated
that more than one obJectlve was set for the1r courses
(Mean of 7.93 objectlves) ' '

‘The three/ objectives ranked highest by_Eﬁe teachers
were: _ a) to Help students understand and deal with; their . «
personal problems (162 responses or 92.6%); b) to hel
students better understand and accept themselves as individ-
uals' (154 responses or 88.0%); and, c)-to assist students
in adjustlng/to life: and solving llfe S problems (149

among the 12 listed were: a) to help students in their .
vocational lanning (44 respdnses or 25.1%); b) -to assist ﬂ:'* -
students 1n/understand1ng the vocabulary associated with
psychology- /(101 responseS/or 57.7%); and, c) £o0 prepare

. responses 02/85 1%). The three objectlves ranked last

-~ studentsg for college psychology courses (102 responses"
-%Or 58 4%)

o e . - 3 4 i o
. .'- - v )
4 E

I dthe objectlves set for'the courSe anh 1dent1f1ed by .
these tearhers in the "other"” catego of this item were:
to a551s «students understand semézgf\the mQtlvatlons
behind b hav1ors, to help»students become" aware'of
sexual dévelopment, ‘to help students develop accurate self -
1mages, to 1mprove 1nterpersonal relatlonshlps, to give

prepare, students for college courses in humanlstlc psychology,




- - - . ‘ - , \
. ' ‘ - TABLE 4 R ; i
N " . rd
Comparlson of Rankings for Course Objectlves Between the 1972-73 and 1974-75 Psycholoyy
// Teachers and Students Enrolled 1n the 1974-75 Psychology§Coursesa
o R o . 197273 1974-75, 1974-75 -
Objeptives . .+ Teacher Response Teacher:Response Student Response
e v . *F % R F 7 % R F . % R
.-A) Understand personal probiems . 105 -'66.8 .5 162 90.5 1 . 628 517 1 -
B) Understand myself.as an indiv. 91 57.9 +9... 154 - 86.0 2 . 555 45.7 ©“3
2C) Assist in life adjustment 126 - 80.2 2 *149 , .83.2 3 561 46.2 2
. } “‘ ‘ P M ) N L]
‘D) Assist developint. pHil. of lJ.fe 101 _64.3.° 6 121 67.6 4 429 35.3 7T
E) ‘Cope with adolescence - 132 784.0 1 120- 67.0 ° 5 _ 285 ,-23.5 9 » ™
F) Apply psychologycal knowledge . 124  78.9 3 . 413  63.1 6.5 512 42.1"- 4 h
:G) Assist future fam. jplanning  -83 53.8 10 - 113 63.1 ~ 6.5 438 °36.0 5
i) ‘Develop apprec. fof psych. 115 73.2 4 111 . 62:0 °© 8 376 30,9 8
-I)cEllmlnate mlsconcptns abt psy .99  63.0 7, 109' 60.9 9 223 18.4 11 .
;'wJ) Prep for college psy courses, . 56" . 35.6° 41 102 57.0 10 <434 35,7 "6
K) Undersfana vocabulary of psy _95 .~ .6035 '8 101 565 1l 202 16.6° 127y
L)’ A351st in vocatlgnal plannlng 31 19~7 "12 A4 - 24,6 12 224 18,4 10 -
S S . S ' e Lo . : - R
g,w_M) Other C e ;@,\ . 25 15.9 13 7 197 10.6 13[2:,-;97 6.2 13-

o, - X.= 7. 49 (N—158) = 7.93 (N-—-l7}9)

AR 'f- N

X = 4 17 (N 1 215)

> ~

upon all p0551ble respondents,'not,gust those who respondéd to this- 1tem

|
,.51, p% 105

Correlatich between 1972-73 ‘and l97¢-75 psychology téachers . ;. . {f
79 P, ;f.005~ Correlatlon between 1974 75 psychology teachers and students . 4T
- . 2 ‘g 46
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. (B) Comparlson of obgectlves between the 1972- 73 and 1974-75
e oL teachers R - ,

- . Interestlngly,‘when the results of the 1972-73 survey
relative to the course objectives were compared to these of
: the 1974-+75 data, the rankings were relatively similar .
g (rg(12) = .51, p <.05). 3* The objectives ranked firsty -~ -
‘ second and third by«the +1974-75 teachers were ass1gned thé
ranklngs of fifth, nlnth and second respectively by the. = |
"1972-73 teachérs’ (See Table 4). The three objectives which’
receiyed the most support among the 1972 73 teachers were:
a) to help students cope with problems associated with
‘ emerging adolescence (132 responses or 84.0%); b) to assist
" students in adjusting to life and solving life's problems
(126 responses or 80a 2%), and, c) ,to apply psychological .
knowledge in order to understand contemporary social problems
and events (124 responses or 78.9%). These three objectives
were ranked fifth, third, and sixth respectively by,the - . ’
1974-75 teachers. However, bqth groups of teachersﬁtended
. to agree on thé,least approprlate.objectlves among those
b listed for theif, courses. Both groups .listed the vocatlonal
- planning objective,last. They also listed the objectlve of
preparlng students for- college psychology courses among the
‘ ,next to last objectives for the 12 objectives listed. But, : el
while the 1974-75 teachers selécted the understanding. of the )
. gﬁ; vocabulary of psychology objective in eleventh position, - - .
Y their 1972-73 counterparts ranked this _same objective eighth.
T ,m ) <. g ;»‘
.o Among other objectlves 1dent1f1ed by the 1972-73 teachers
. f\\, for their psychology - courses were the_ followang-' to-help

»

v

»

5

'students accept others 7£n equal terms; to help Students become. ™ . .
reasonably happy, reasonably successful, reasonably adjusted
v1able citizens; to introduce students to psychology as a
true behav1oral science; to provide students with the ‘
opportunity to understand and accept*theirwdevelopment; to o
%nable students to better ‘understand man~as he behaves in
llterature, hlstory and the contemporary'world to teachw '
the,students to understand the .types and causes of human. :

" behavior; and; to" help -the~”students undeérstand his complete .
belng--Body, Mrnd, and Splrlt. Apparentlyﬂskeptlcal of the
value, of psychology courses on.;the precollege-&evel, one’
respondent llsted as the® obJectlve for‘these courses "to

*supply another electlve wh;ch looxs good on, paper'" e

BT ,x .“‘;‘. :
at “In. revlewlng the objectlves speclfled for the‘1972—73
psychology“courses, they appeareaétg have empha51zed general

«‘-,m

‘.I‘\*

1‘1‘

“llfe aajustment" and&“mental he h"“objectlves whlle they'

- “we

w3,

- A»J,,’ - :\;

T

*data uerehcompute&ffollpwlng the Spearman Rank-Correlatlona*.




de-emphas1zed preparation for career, college, and family .
1life actlvrtles. While placing. emphasis on personal life
adjustment, these teachers sought to include sdme content
..base upon which to operate, e.g., their third ranked
objectiVe concerned itself with the appllcatlon of psycho-
- loglcal knowledge.

.

&" - .
‘This content base was all but ellmlnated by the objectives.
emphasized by the 1974- 75 teachers. The 1974-75 ‘teachers' :
first four objectives dealt totally with persanal, individual
- life adjustment _concerns wWith their .fifth ranked objective
geared to helping the adolescent cope with this stage of life ’ U
development. It is- not-until.their sixth-ranked objective
does something approaching psychologlcal subject matter
content enter the picture. * Whereas. the. 1972-73 teachers
tended to de-emphasize content subject matter among their
highest prioritigs of objectives, the 1974-75 teachers made
the de-emphasis complete: R
If these data are an accurate description of the objec-
tives set for these courses, the fear of some scientifically-’
. oriented psychologists concerning the "watering down! or )
"softening up" of the precollege psychalogy course appears
_ to have been realized. . In short, -these rankings suggest
teachers were as51st1ng students to cope with and adjust to
life situatiops without ‘providing| them an adequate foundation
of accurate psychologlcal ihformation from which they could
make sound decisions. For ‘humanistic’ teachers; these
objectlves may reflect an approach\of sharing ideas about
oneself and qne's problems rather than of making an effort,
to' assist individual students to gain accurate information
about .one 's self and to usewknowledge to cope with and adjust

° _to ITfe situations. - Among 'behavioristic' teachers,_these \
, obsgectives may reflect ah approach of telllng students what
they ought to know without providing them with the opport- ‘ N

unity .to discuss what it is: they do know ox to relate this

3

knowledge to their*personal llfe._ . -7
. Two addltlonal aspects of these findings m;;:\%a mentfoneg

.tS prevent these data from being misrepresent First, the
11974 -75 objectives were set by teachers with less academic .
course preparation -than their 1972-73 counterparts.N%In many
. cases, these teachers had earned less than 12 hours of .college
Q&@dlt 1n psychology 1nclud1ng “their educatlonal psychology
o courses. ' T6 what extent: the objectives emphasized were more
: ~a reflection: of the lack of training than a real orientation - = -
" towards these,objectlves is uncertain. Secondly,,the rank *
i ordervprocedure followed 'in this comparlson tends to distort
A _the data. - For example, the first ranked objectlve among the
P ©1972-73 teachers received 84°.0 percent of the responses, while
b 67.0 percent of the 1974-175 teachers checked this: same ob- .
jective -as one fhey set for their course. Hoﬁéver, an:
objective selected by 84.0 percent. of the 1974-75 teachers
A,would have ranked only third among the 12 objectlves llsted

. o B R P
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« “* Similarly, while one-fourth of the 1974-75 teachers (25.1%)
a and one-fjfth of the 1972-73 teachers (19.7%) checked the
objective of assisting students with their vocational plannirng,
both.groups ranked this objective last among 12 objectives
listed. Anhd, although they understressed content-oriented
objectives, the 1974-75 teachers stressed s1lightly more RN
objectives than did their 1972-73 counterparts: (a mean of )
7.93 compared to a mean of 7.49 objectives). ° Hence, the '
"watering down" effect. mentioned previously may not be as
serious 'as one might speculate upon a cursury inspection

of these data. - —_—

|4

(C) Reasons why students gnrolled in psychology courses
For the first time in the six Year span covered by o
this study, students were surveyed as to the reasons why . . "
" théy enrolled in psychology courses. The questionnaire pro--
vided the students with the twelve objectives-listed on
the teacher questionnaire except that the ™®bjectives. were
rewritten to emphasize the viewpoint of the student respond-
ent. For example, where the teacher questionnaire objective

~

would begin. by the phrase "to assist students..:," the
student-oriented item wduld begin "to help me...." With : oo
this-conVer8ion, one could determine how compatible teacher .
. objectives for the course were to those reasons students
enrolled in these courses. Ideally, they would be very - “
similar. As with the teacHer survey, students were allowed
to write-in additional objectives if those cited were not~ - | N
) §hfficient or appropriate. (See Table 4, also see Appendix
° 7 B, Table 3B). - : . e

< ' The three objectives'most cited- by the 1,215 students™

: were:. (a) to help me understand and.deal with my. own personal o

. ‘problems (628 responses or 51.7%);, (b) to assist me in»adgusting - N

{1 to life and solving life's problems (561 responses or 46.2%); T
and, (¢) to help me befter understand myself and to accept -
‘myself as-an individual (555 responsee or 45.7%). These 3
three objectives-‘were the same three identified by: the = . %
teachers ‘as* their major objectiveg in teaching. the psycholodgy -«
course. The 179 teachers ranked these objectives first," o
thi¥d, and second, xrespectively. While®they agreed on the; - REREES

; - top three objectives, the teachérs and students did not .agree o :

... .@as closely on the lessex important, or secondary- ‘objectives - -

- ¥ .. for teaching and for -taking the colirse. The three BSttom - ‘

©" - ranked objectives identified by.the students were: . (a) to . - e
: assist-me to understand the vocabulary of. psychology (202 o
responses or, 16.6%); (b) fo help me eliminate many- of my R

. misconceptions about psycholi and psychologists (223

e responses or .18.4%); and,; " (c)  to he p- Me:-ih-my  vocational

‘ planning (224 -.responses or 18.4%) ; . ‘These same three.objec-.....-

tives were ranked éigyenﬁh,.ninth,'and twe£§$h, §e$pecﬁiyel¥?

"+ . By-the psychology. teéaehers. : - , AR

s

%
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The 'other' reasons students cited for-enrolling in - /i

their psychology courses tended to -fall 1nto two very broad
categories; one related +o gaining some understandlng of .+
psycholog% with the second related to taking a course within '
their high school:curriculym's course offerings. Among the
reasons identified with the first éategory of responses were: .
to better understand people (13 responses); to understand why
.people do some of the things they do 18 responses), because
I'm interested'in ,psychology (8 responses); and, to learn
why people have “the problems theymhave, tp unders£and what
makes people so different, to understand why people hurt or - r
help others, to understand humanfpécullarltles, and to help
. me find myself in life (1 response each). Included in the
. second category of responses’were the folloW1ng reasons
. ;or enrolling in these psychology courses: it sounded
interésting (17, responses);. to earn a credit or I needed
another course (ll responses); it was.thegonly course avail-
able at the time (10 responses); to.see at psychology was -
& “all about (9 responses); I was placed in it even though I
v didn't want it it was yecommended to me by a friend, and I
" heard it was easy (3 responses each); and; I liked the
teacher, for the fun of it, and because my friends were
. taking it (1 response each). In review,. the most frequent
other reasons studenfts cited for enrolling in the psychology
course-were connected more with school gurriculum concerns - '
than with reasons related to positive spects to be derived .
from studying and understandlng psychological content and | =~ - .

. .. -subject matter. . e
‘4 - - An: examlnatlon of the'ranklngs asslgned these objec-_
- © tives by the teachers. and students revealed a correlation . . __ ~

. of .79 (p < .005). This flgure 1nd1catesathat students = . LT
» «enroll in psychology classes for reasons very similar to ' '
reasons (objectives) teachers cite .for offering these courses.
The leével of agreement betweén teachers and students. is éven
o '~ more noteworthy.when one realizes that the' agreement between
L the 197273 and. 1974-75 teachers as to the rankings .on .
' " . these same objectives was only .51 (p < .05). Although'®*
,wstatlstlcally slgnlflcantly similar, the somewhat low level .
of agneement between the 1972-73.and 1974-75. teachers pro--~ | . -
Vldeswsome .evidence to support the conjecture. that thesé : s
. two groups of teachers- were not made up of the‘same 1nd1v1duals.
(D) Objectlves 1dent1f1ed by * 'behav1or1st1c aﬁd 'humanlstlc' .
- -teachers R s ' T g

. . ~ - - - N ":‘
¢ v K ° . . -

' 'In addlthh to, the data already provrded the teacher :
results Were analyzed according to-the approach the responds ” e
ents took towards their courses' (See Table 5).  Wheh the, T

N objectlves identified by the 58 behav1or1st1c and 98 humanlstlc

a“;‘_ . teachers were ranked andch;related the agreement between

R therr ranklngs was found to, be .66 (p <, 02) When thelr
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Objectives Between the Behav1orlst1c and

P — if_ . A ) -~ . . N e )
) s . - Behavioristic Humanistic, o )
_,Objectives . e v .- Teachers Teachers b
3 R . F % R T F 3 R .x2 P
. .. ) _
A) Understand personal problems . 50.  86.2 -1 92  93.9 1 1,77 1%
B) Understand myself as” an indiv. '-47 81.0 2 89 90.8_. 2 2731 .13
C) Assmst 1n llfe adjustment .. 44 75.9 3 + 88 89.8 3 4:42 +04%
. { D) Develop. apprec. -for psychology 40 69.01 4 56 57ﬂ1( 9 1. -.19. .
% E) Prep for college psych courses .36 62.1 5 50, .51.0 11 1.38 .24 -
F) A551st developmt of phll of life 35 60.3.° 7.5 72 735 4.5 2.34 .13
. N N LY -
AR Cone with adoléescénce™ . 35 60.3 7.5 : 73.5% 4.5 2.34 .13
® H) Eliminate misconcpts abE""fpsy ©35.460.3 7.5 si' “62.2 7.5 - .00 .95
—‘/I) Apply psychologlcal knowledge “35°, 60&3 7.5 - 61 62.2 7.5 .00 .95,
J) ASSlSt in- future fam. plannlng ‘:33 56. 9 10 g ;1567~ 68_4 6
K. Understand -vocab. of psycholagy 32" BE2 1l ¢ Y ~55 56.1 =10. -
L) A551st in vocatlonal -planning ", 8. +13.8 12 - - 29. . 29 6 12 e
R NG R
o (N=98) =
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ranklngs were compared to those ass1gned hz'the 1,215 students v
.enrolled in these courses, the behavioristic teachers were
found to be slightly closer ih agreement with these students

than were the humanistic teachers (.74 compared ta .69, p <

.01 and .02, respectively). The correct’ interpretation of

these flgures would be that for all practical consideration,

no difference existed between the prlorltles of objectives

used by behav1orlst}c and humanistic teachers and that - .
neither group differed sign;flcantly from the reasons . ’
students had 1dent;i1ed for 51gn1ng up for these courses. ,

-
~—

(E) Summagz oo el W " V :
f * - S,

‘To summarize, these data suggest the 1974-75 teachers
were somewhatcs1m11er to their:1972-73 counterparts relative ¢
to the rank-order priorities given to .objective$ they p051ted — J
for teaching their respective psychology courses. .However, '
when the 1974-75 teacher rankings were compared to those
ranklngs assigned by students enrolled within these courses, - .
the results revealed a high level of agreemént between these e
two groups .for these objectives. Furthermore, no Hifference
was found to exist between objectives cited by behavioristic e
and humanistic teachers. Both groups of teachers were also
identical in the level.of their agreement -with reasons : T °

-_students ¢ite for enrolling in -these courses,

<

" (a) Content included’ in the psychology courses: 1974—75 e

'choices from a list .of. 22 topXcs- provided, if the ones:" listed

PO . ’ -
. ' . . .. .
. . * “ - . . . v . P
4 A T “ o, - 4 ? ‘. A .o v -
. . . R e . h
0 . . “ +
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4. Content and Topics Studied in Psyehology Courses T _ 2

. ’

One- way to describe the content of a coQursge is to obtain A
information regarding the spec1f1c toplcs and concepts taught-
in the course. o

-

] P ’ %;1«

A llst of twenty—%%o topics - enerally 1ncluded\an pre~ . .
college psychoiogy courses was placed in the survey form. B
Respondents were invited to indicate each and all of the topics
they included within their courses. . The five topics most N
taught by the psychology teachers were personality.theory '
189. 7%), mental illness (89. l%), emotions (8%.1%), mental ;
health' (84.5%), and social behavior (81.1%). The topics least
incorporated into these. separate psychology courses were 9.
statistics |(18.9%), the human bpody--physiology (30. 8%),“and
child care |(34. 8%)(See Table 6- and Appendlx <B;" Tdbles 4B

and 5B

.
~
~

.’ - o | *

“In ad@1tlon to dlscoyerlng the contents of these courses,
information was sought regarding the toplcs and content these -
teachers believed -ought to be included in“psychology courses . .
at the. secondary school ‘level, Besides 1nd1cat1ng their o .

were not sufficient for these needs, the respondents Were, TR
given the optlon of addlng other toplcs.

- - . . -
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Comparison of the Rankings of 'ropics the 1974 75 Teachers Ihcl[\d
_Those Topics These Teachers and the 1,215 Students Thought‘ugh to he Included in These Courses?

7

g

- .TABLE '\6

aQ

in Their Psychology Coutses witi

¥ t5(22)
. (22)

Y r-:‘
"/;\‘
BECCPIPEN
\'.,r‘ !r

.89, g< .001
+69,-p < .oos

-“.59, g" .oos

G

._are.based upor alL:,possible responses  (N=179),
actually tesponded tp%t.his Atem of ‘the quest:.o'mai.re.

(Cottelation “batieen what: tedchet\ taught and what they thoughe
. -ought-£5"b8"{ncluded. in theit, courg eg
Re and wh

\. - ‘A

. (Correlation - betwcohv};at teachers.
thought ‘olight .to be- includedy gin.their: céurses). -

‘:(Cortelationfbotween what- tcachen
to be* included in these co'.tsos

)

nd atudenta

‘Diff.etences z.n;:he teachet peréentages bemcen the table and the natrat:.vb are due to the f.ac
while the nartntivq pezcentages were based upon :>1

Qt t-.he ltudents
aought ought

LY il Vs - Lt * * - ’
“ o ”'f‘opicé{ the Teachers Included : Topics the Teachers Thought 'ropics the Students Thought
= o * within Their N FOught ‘to be Included in Ought to be Included in
Psycholoagy Courses . These Courses -~ These Courses
List of Topics 1 - : R U F 1 2R F [ R 3
A. Personality theory 157 87.7 " 1 148 82.7 1. 813 66.9 3
.zMental illness  _ 156 87.2 2 137 " 16,5 3 760 62.6 .5,
C. "Emotions . - 149 83.2 3 R 144 80.4 2 906 74.6 b 4
\ BT Mental health - . 148 82.7 4 131 - 73,2 7 577 47, Q 4
E. Social behavior- 142 9.3 S, . 435 1 75.4 4 836 . 68, g 2 )
- F. Intellu}’ence 338 - 71,1 6~ 131 73.2 7 . 620 51.0 13-
G. Abnormal behavior Tooa3s ° 5.4 ~7 126 70,4 11 1722 . 59.4 6
© Ho &oﬁ.vanon e ©129 . 72.1 -8 133 Q 74.3 . 5 . 548 us 1 15,5 .
) 1. ugs, Alcoholism,- etc. 0 A22  —~  68.2 9 . 103, - .57.5 14.’5 675.° 55. 6‘ 10
. S N S - . .
&7 J. T olesg:é'n't . 119 . 66,5 10 o 1280 71.5 {&0 ' 694 ‘57.2 , 8 N
K. -Leai¥iing and -thinking 116 - 64.8 11 e 129 72.1 ¢ 9 §6‘32 - 52.0 12 -
-, +" . L. Parapsychology, esp. _ 11§ 64.2 2 92 “Sk.4 ., 19.- 637 g 52.4/ 11 .
" "™ M7 Growth anddevelopnent” . 105, 58,7, , 13 .. A3 S73.27 0 10T 548 451 15.5, .«
N. .Love 104" 581 -7 2 105" _.¢  '58.7 13 788 64.9 4
Tl 'Mental zetatdatlon, " »100 . 85,9 . 102 E 57.0 16 684, 56y3=. . 9 ik
,:: # R0 3 :‘ : . “ . . .
P ’H:.story of psychology 9 -J 55 4 . 16 .- 103, »: 5745 ‘14.5 7 406 33.4 20 - -
Sus - Q. ,Ser.sat:.on and"petceptxon 96 v« gn 53, 6 17 . ~ 114 . 63.7 .12 477 .- 393 % 13 :
e ¥ R, “Betedxty and genetics 9,4‘ ,a‘y; 52.5 s 18 .- 1€ - 55 9» ) ,(_*17%» 427 }K ‘35 1 :;f19 Lo
) Tedh L. o ¥ i
- -%os, Marrfage and the: family ‘91 ¥ 0.8 Y 98 ses7 EPg 4, sl 7. ,
- T. Thild care " 88 .Y 3300 N1 1S R LS 41,3 =220 . ¢ §32% ~ 43, g - 17 S
u.. «Human body (physiology) .-54 30,2 .2 72 v, w4002 e ?;,J;gyw 283 223.3 21-
: \ K3 R R i - ’:‘ﬂf’-\*’ T Ve ‘:&uu}:f: e e
< Statistics AN + Nl 65c . o 30E (- 2 347 2’0 3. 22 ° 8
0N g ~ - % 7‘w-a)<: g R . - . BT wn«,,.;g:--. 5 o R
2 N N sle . X 13 ~7 (~=179) st X - 14 ] (N-179) i, '9,“ X -wn 2 (N-l,&s) .

~
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Con51stent with the results ebtained two ‘years earller,
four of the five topics prevlously identified by the respondents
as the topic pest often covered in’ psychologyécourses taught
by these teachers were identified as those topics+which they .
believed ought to be included in these courses. The lone
exception, mental health, which ranked number :four among
toplcs-taught ranked with intelligence for the p051tlon of
7.5 among’ topics-to-be-included. The top five ranked topics
among the topics that these respondents thought.should be
included in these courses were personality theory (90.2%),

. emotions (87..8%), mental illness (83.5%), socral behavior

(82.9%), and motivation and human growth and development (both .
with 80.4%). Tied for fifth position among topics-to-be-inclu-
‘ded, motivation and human growth and development, were ranked \
‘ eighth and thlrteenth ‘respectively among toplcs-covered in a
psychology courses. .y

( for precollege psychology courses (statistics, 37.8%;
the human body-physiology, - 43.4%; and, Chlldocare, -43.9%)
matched exactly .the toplcs they least covéred 1f,the1r cgurses., ' o
The figures and ratings for ‘the bottom levels of the rankings
Wwould suggest teachers are more likely to-*be consistent be- :
tween intentions and practice for topics considered unimportant v

The topics theSe teachers selected as least appropr):.ate ?

", ' than for topics considered as more important topics. However,
. the high degree of consistency among the rankings (rg(22) = .89,
. P < .001) indicated these teachers actually 1ncluded'W1th1n the

courses they taught the topi¥s ‘they belleved should be taught.

Several &eac%érs résponde&cto the 1nv1tatlon to identify -

other topics they believed ou t to be 1ncluded sln thelr
-~ <courses. These “other" tOplCS vere transactlonal analy51s

(3 responses), altered states Eﬁa. ciousness (2 responses) ,.

and sexual development, transcen l medlgatlon,abehaV1or

. modification, aging, child abuse, gesalt (P&rls), humanistic
« . . psychology, values clarification, behav1ofal«methodology, .
’ reality psychology, and psychopathology (1 respggse each) .

(B) Comparlson of content 1ncluded in_‘the courses _tpught - A
w. . in 1972~73 and 1974-75 - -

- .
. ° ‘
N .

The ranklngs a551gned to toplcs ingluded and ‘to those.

"which ought-to-be-included were compared to the findings .

rélated to the 1dentléal items - on the~ 1972=73 survey. (See . &
'Appendix B, Tables 4B and 5B). ' This analysis revealed:that - = . .,
while the 1972-73 and 1974-75 ‘teachers agreed upon the exact ‘
. .  -same tOplQS among. their fir¥st six and bottom three choices. o -
" * for topics-taught (rg(22) = .82,.p < .005), they disdgreed *
) as to the order of tne ranklngs within these groups of selec-

tions. For example, pérsonallgy theory, which ranked first
- as the topic most often taught in 1974-75 ranked third 1n:

197 -73 _and intelli ence, Wthh ranked flrst in 1972-73 e

A
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- The 1972-73 and 1974-75 teachers agreed on five of they .

six mgst appropriate topics they thought. should be included

. in precollege\psychology courses (rg(22) = .93, p < .Q01) .
These topics Were personallty theory, mental illness, “emotiodns, . ~~
social behavior, and motivation. However, they disagreed as
to the)order of thege selectlons (See Appéndlx B, Tables 4B
and 5B

A

.

J ‘For example, the l972 73 teachers ranked the topic
- emotions first, as the toplc which most' ought to be included
ain psychology courses while the 1974-75 teachers selected
* personalrty theory as most important while ranking the topic S
' - emotions in secdnd place. However, the third choice among '
1972-73 teachers, mental health, ‘received a seventh ranking

s * from the psychology teachers .two years later. Despite the _
o slight d1screpanc1es among the top five choices for this s .
% item, these teachers agreed exactly “in their rankings of

their last three choices, i.e., the topics they considered
Jeast important to include in precollege psychology courses?®
. In some ways, these findings further'support the earlier
conclusion that psychology teachers consistently agree more
closely on what these courses should not include rather than
on what these courses should include.

I
= PRy

(Cy Content students thought should be included ifi*these . -
P psychology courses '
As'with course objectives, students enrolled in these . l e

separate psychology ‘courses were surveyeds.as to the content
and topics they believed ought to be included in the psy-
chology “courses in which they.were enrolled. The student
questionnaire listed the identical 22 topics provided on
the teacher survey, form. With one exceptlon, the topics
‘were listed in thersame. order on both quéstionnaires.. Both .
- questionnaires- asked the réspondents to check all of t
2 topics which were appropriate. The questlonnalre also
included an optionm for 1dent1fy1ng additional or “other'
topics not prov1ded in the list. At the time of their
responses to the survey, these 1,215 students had ne rly
o * completed their semester-. oxr year-long courses*ln psychology
. (See Table.6, also Appendix B, Table 6B) . : .
- y LA
. The first: five choices marked by the students as top1cs
and content which ought to be included in’ preco lege psycho- ¥
logy courses were: (a) emotions (906 responsSes lor 74.6%);
(b} social behavior (836 responses or 68.8%) ;.1%) personallty
«°  theo (813 responses or 66.9%); (d) 10ve (788, tesponses or . i
64.9%); and, (e) meéntal illness (760 résponses or 62.6%). - ~ - i
The toplcs con51dered least important or relevant to these - - gj
. gourses were: (a) statistics (247 responsesmor~20 3%)s (b) o f. T3
‘ -. physiology (283 responses or 23 3%); and," (c) the h1story of BT
' psychology (406 ‘responses ‘oY 3 A%) '
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Other tOplCS identified by these students as approprlate
content .for their psychology courses were: sex (6 responses);
dreams (5 responses); sex and morality and transactlonal &j
analysis (3 responses each); homosexuallty, psychoanalys1s,‘
L philosophy,” crlmlnal behavior, personal interactions, and

child psychology (Z“responses each). Among the 43, topics
receiving one -response eath were anlmal phys1ologY' cliques)
orthomolecular psychology, cr1m1nology, advertisement probing,
prejudice, sexuality, hypnosis, death behav1or1sm, the mlnd,
body language, and testlng.

.

The findings regarding the selections and preferences
for content and top1cs may be 1nterpreted as reflecting the
content included 1n the courses in which these students were
senrolled. Hence, their selections were infldenced by th®
particular top1cs and material which they had studied dur1ng
the course. "It is conceivable then to assume.that had these
students been in classes which focused on different content
and subject matter topics,, their selections of and prefer-
ences for content to be included in these courses would have
been dlfferent. 'The level of agreement (rg(22) = .69, p < .

x&/; .005) ‘between the topics* teachers reportedTthey included ~—
within .the courses they taught and the topics students .
selected as being content. which should be 1ncluded within

-~ the courses supports this interpretation. Further support

is, found, -in &£he loewer level of agreement {rs(22) = .59, p <
.01) which .existed between the topics teachers believed

ought to be included within the courses hose topics
'students believed ought to be 1ncluded in these same courses.

Another perspective relatlve to thlS interpretation is the

.-likelihood #that students took their cues from what was _

cqvered in‘their courses and assumed this content was the

: content which ought. to be 1ng;uded in such courses. The _

T~ degree to which, student selectlons were based upon the.per‘\

g ceptions they held, about. psychology prior to and during
the perlod of their enrollment or were a result of the influ-

- ences of the mass media via movies (e.g., "Charley,":"Psycho,"

T etc. ), books, and teleV1slon, is unknown.

S

.

The 1, 215 Students selected fewer tOplCS -for 1ncluslon
. in thesé courses (a mean of*11.2 topics) than téachers
- . either+included in their courseS‘(a mean of’ 13.7 topics)
* 7 or believed ought to be included in sich cdurses .(asmean of
; 14.0 topics).  These mean scores would suggest students
N ' wanted less topics covered in theése courses than did*their .
i teachers. ‘Whether students de51red to cover these toplcs o

/a‘

% in more- depth is uncertaln.,g IR . A
The ‘students’ ranklng of the tognc parapsycholdgy, esp
.in eleventh pOSlthn (637 responses or 52, 4%) was an un-
" expected flndlngl‘ Thefpopularlty‘of movmes, books, and
televxslon programs concernlng the supernatyral, the
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unexplanable, telecommunications, and the power of extra-
- ‘ sensory, perception appeared to have created little interest
on the part of students to further explore these phenomena
+ within formal classroom settlngs. Again, that these students
would rank the topic marridge and the famllypso high (7th .

" place) while ranking the seemingly related topics of human
growth and development (15.5 place), child care (l7th place), *
and heredity and -genetics (19th-place) SO low was a surprising
flndlng. Being in the midst -of or .having just passed through )
pubic changes, one might expect students to have been more
concerneq with 'growth and development' than tHhey indicated
in «this survey. 1In addlflon, they ranked the_topic the
human’ body-phys1ology 21lst place among the 22‘top1cs listed. .

|
The preferences of these students as represented by the .
’rankings assigned to the topics provided them may well °
reflect a "here- and-now" orientation concerning-their outlook’
- on‘life. Such an orientation would constantly emphasize the. ‘
- ' immediate concerns and problems thesé students were having
at this partlcular time in’'their lives. Frpm this, per-
spective, “marriage would be a much more important and immedi-
- ate topic to study than a topic like child-care. ' '
|
\

Lendlng,support to the 'here-and-=now' explanation
for these data 'is the—fact that these students selected
the topics emotions,: soclal’EehaV1or, ang love among
_ their top five choices of topics t® be included in psycho-
logy courses. One might suggest the: high rankings assigned
~ these three toplcs were primarily the consequence of the
heavy female enrollment of these courses. In other words, -
&females may have been more interested in many aspects of
. “premarital relationships (e.g., love, emotions, etg.) than
would males. In addition, females may.be less interested
in the roles they would be expected to take after‘marriage -
(1. e., caring: for chlldren) ’

‘%\&%

When these data were: examlned relative to thes sex of
the student respondents, the results both lend support for
and run counter to this sex-linked explanation of the final
student’ rankings. Although a significantly greater per-
centage of females over'males marked the emotions, topic as

+-——ome which ought to be 1nclud2d in psychology courses (79.6% .

o0 compared to 67.9%,/ p.< .0005%), both sexes ranked this topic
_first among the 22 topics listed. And, while 66.3 percent
'of the females and .63.1 perceq of the males marked the topic
love, the males ranked this tdpic in third place compared .to .
the fourth Pplace ranking assigned by the. females. The females
. ranked the "topi¢ marriage and the family sixth (62.7%) con-
, trasted to the males'asslgnment of this topic in tenth place
@ﬁ’i ~ _:’i ‘ _ '-? - ;:% P : . _ =
4. . . 2y L R R
, ~Using Chl-sqggge (x°).. )}g’ . - . c
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(53. 5%5( <..001). The overall 'agreement between the - °
,ranklngs assigned the toglcs according TS the sex of the
student respondents was an astronomically high .92 (p < .001).
In other words, no real differences were found among the
rankings of the tOplCS between female and male psychology -

. students. Table 5B (Appendix B) provides data as to how all

. the categories of students responded to the request to ldent-

' 1fy toplcs they believed to be relevant to these courses..

(D) Content included in courses taught by"behav1or1st1c
and ‘'humanistic' teachers

! When the topic data whre ranked and analyzed a rding
to the 'behav1or1st1c humanistic' approach of the teachers,
*the results vealed that no.difference existed between }
these groupsnSf teachers regarding either the topics they
s. included within their courses (rg(22) = .87, p < .001) or
the topics they believed ought t6 be 1ncluded within these
courses (rg(22) = .85, p < .00l1)(See Appendix B, Tables
7B and 8B)T The topics wh1ch the behavioristic teachers
. included most often in the courses they taught were: mental .
illness(93.1%); personality theory (87.9%); and, abnormal
behavior(84.5%). The humanistic teachers identified the
failowlng three topics as most included w1th1n their courses;
E;rsonallty theory -and emotions (each with, 89.8%); and,
mental health (87.8%). The two groups of teachers agreed
exactly as to the least covered toplcs in thelr respectlve
. classrooms.- -

. Thesge teachers agreed slightly less often when they°
were asked to identify the tOplCS they belreved ought to
be 1ncluded in these courses (i.e., ..85 compared to the .87
Just mentioned). ‘(See Tablés B and 8B). éThe ‘behaviorists
ranked the topics emotions and mental illnéss (each with

34 5%) and personality theory ‘'(81.1%) as tHeir first three

theory (83 27%) and emotions\ and social behavior (each with
79.6%) as their top three choices: Again, thkse teachers
agreed exactly on their least important topics, ie. .
statistics (22nd), Ehxs1ologz (21st) p»and child care (20th). -

topics in this category whﬁie the humanists:’ ranked personality

< Again, the differences between these groups of teachers was-

found- to be minimal. - )
] .
Some slight differences dig exist between these two ' -

~ groups of teachers relative to”the top1cs ~they taught and

those they believed ought .to be taught in pmecollege psy-

chology courses. Hgmanlstlc teachers were slightly more

inclined than their behavioristic counterparts (rg(22) = .89

"compared to .86) to include in their courses those topics.

they cited as topics which ‘ought to be included in these

Y courses. BehaV1orlst1c teachers, however, were sllghtly
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more likely than their_humanisitc counterparts (.61 compared
té6 .59) to agree with the students' rankings ‘of topics which
¢ ought to be included in" these gcourses. Yet, despite the
agreement just cited, humanisti¢ teachers were far more
inclined to include in their courses the topics .students
ber;eved should be in these-coufses than were their behavior-

" istic colleagues’(r (22) = .A7 compared to .60).
.15, Methods Used in TEﬁthing the Psychology’Courses °

. N {

For the first time, teachers were asked to identify the
methods of instructron\they used in teaching their psychology
courses. Five methods were listed with provision made for .
1dent1fy1ng 'other' methods not listed.  The lecture-discussion
method ranked first with 138 responses (80.2%); with the
discussion method second with 110 responses (63.3%); .the
text=and-lecture method third with 100 responses (58.1%);

. the lecture-demonstration method fourth with 75 responses _
(44.2%); and, laboratory experiments fifth with 51 responses . °
(30.2%) .+ Thirty-nine teachers identified 'other' methods .
with the most frequent being values ‘clarification (12

) responses or 6.9%) and "Small groupgactivities (10 Té&sponses
or 5.2%). Seven«teachers dld?§0t respond to this 1tem.

4

-

)

The fact that these teachers indicated a mean of nearly

three methods” each (2.99) as being methods used in their courses
‘revealed, they were attemptlng to achieve their instructional °
objectives through diverse methodplogical approaches. A second
way of examining the use of these methodologies would be to , o
estimate ,the approximate amount of time each was employed

durlng each class perlod. The result of this computatlon

‘for each method used in terms of the4average segment of time' - —-
per class period is as follows: (a) discussion, 4L.9%;
.(b) lecture, 25.8%; (c) textbook study, 12.1%; (d) laboratory
work, 6.3%, and, (e) other methods, 4.7% of the class period.

In interprefging the above data, ,the reader must realize
the questionnaire merely listed the six teaching methods and,_ .
' made no attempt to define these terms. The respondents.
defined thesd terms as they saw appropriate to their own_
situation. There is no way of knowmng how closely thes
teachers defined the same terms in the same way.  Exper ence .
and the literature would agree'.that these teachers differed .
. w1dely 1n their def1n1t10ns.i Hence, these data. may reflect
more the’semantical’ dlstlnctlons made by these t&achers’ than =~

they- do the actual practices of’ these teachers in their =&
respect1Ye classrooms. -

" Of all the flndlngs related to: teachlng methods, Lo
perhaps the most impor t was that concerning the seemlngly
widespread use of labofatory experlments.' That néarly one-
third of the teachers operatéd psychologx;orlented labora-
torles for their students was surprismng. However, whether
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T - yet another course that looks gogd ‘on paper."
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these laboratory activitles were similar to,éome'suggested
in the "Gimmickery” section of Periodically whose proper “
designation is uncertain is .unknown. Nevertheless, these
data viewed in light of information related to “the types of

. instructional materials these ‘teachers would like to see
made- available to them for their use lend credence to ‘he .
belief that if materials for classroom experiments and
student laboratory manuals were made available, these teachers
would indeed, make better use of the demoristration and labora-
tory mqﬁhjgdfthan they currently do.

‘Finally, the apparent diversity of teaching methodologies
which suggested itself from the -above datd may not really
exist. Few teacher restrictd themselves to only one or two
different methodologies or classroom activities. The, finding
that psycholdgy teachers make freguent use of lecture, ‘
discussion, and textbook reviey,should come as no great’ revelation
to anyone who has visited a classroom within the secondary
school. Indeed, from these findings one may conclude that the
methodologies employed in precollege psychology courses are
no different fxom those d in other courses onh the same
level. The conformity suggested by these data may be a dis-
appointment for those who had hoped that the approaches used
in these courses would, be more 'meaningful' than .those employed
in ‘other courses traditionally included within thé secondary
curriculum. These results also lend support to the -skeptic
from the 1972-73 survey who listed as one of the objectives .
for the psychology class as "providing the%tudents with

[

) e ~ . .
6. Descriptive Data Regarding the Use of State-Adopted ,
’ Psychology Textbooks - :

- .t »
& .

(A) Utilization of staté-édopted textbooks by psychology .
- =~ teachers .

. N \ N
. Following behaviors similar to those experiénced by
*®teachers in previous studies, a large number of Florida

psychology teachers used atwleast one of the six textbooks

adoptedhby the state for use in precollege psychology
courses. The 87.5 percent response to this item was shigher
than the 78.8 percent indicated by the 1972-73 respondents - >
and lower than the 92.1 percéht revealed by the 1970-71 survey..

These figures suggest the earlier trend away from using state-

. adopted textbooks may have ended with the movement haviny *
‘reversed itself towards more frequent and widespread‘us? of..
such texts. ~ : ENEEE ) ' T

e

-

3 ~ -

. If this reverse trend is.accurate, the chdiige may be-
explained in several ways. First,$as teachers possess less
college course preparation in psych@?ogYVQhe more willing == .
they may be-to use available textbooks to guide their +decisions
" about course sequence and contents &i.e., the more they become .

tiéd to the contents of the textbooks and. their corresponding Sar
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least “One pf the four avallable state a opted tethooks in-

. «

teacher's manuals. Second, these teachers may have found the
types of textbooks they sought during the 2-73 'school year

and purchased them for use in their courses. Thus, whilq th
1972-73 teachers were dissatisfied with their existing te

the 1974-75 teachers may have obtained textbooks more com-

patible with their needs. The findings regarding the types

of instructional materials teachers would like to see made
available to them would support this interpretation. Thlrd,

the movement towards more hupamnistically-oriented courses

may be the cause or the resugéiof the types of textbooks e
which have been adopted by the-state. Of the” six textbooks

on the list only two, Introduction to the behavioral sciences
(Sandberg) and Psychology (McKeachie and Doyle)ghave a .
definite behavioristic orientation (even if in-*name .only),

whereas the remaining four are perceived to contain con-— .
siderably less of this orientation. . ’ '

Whether the tgachers who, oxdered ‘the textbook belng used

’actually taught these psychology courses or whether the

teachers who used them actually practiced the approach -
suggested by the textbook title and/or contents is unknown.

"The possibility exists that the teachers used whatever text-

books were available to them regardless of whethef they pre- .
ferred‘xhat partlcular texthook. . . N
Q
Finally, these data may well reflect ‘the fact that ‘the

1972-73 teachers were more flexible and more prepared to teach
psychology in the secondary classroom than were “their 1974-75
counterparts. These earlier teachers may have located suffi- .
cient supplemental materials to enable them to achieve their ’
instructional goals without a textbook. Because they possessed
more college training, the 1972-73 teachers may have been -
freed from using the textbook as well as more able to use
supplemental materials in diverse ways to teach their - -
psychology courses. .

5
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_.~(B) The;popularlty of these dlfferent textbooks

-

~ In 1974- 75, aIl 162 ‘teachers who responded to this .parti-,
cular item of the questlonnalre indicated they used at least . .
one of the six state- adopted psychology tektbooks. Twenty-~

six of these; teachers indicated they ei r h“d available

ox used two of ,theser texts.  The textbook most used was Engle

and Snellgxove's Psychology:, It# principles .and application

(57 xesponses or '35.2%)7¢ The other flve texts 1in the; order P

-of the frequency of their uSe were: " Psychblogy for you, : ..

by Gordon (44 respdnses or 27.2%); Psychology: Undérstanding BT
ourselves 'and *others, by Tallent and Spungin (32 responses -

or 19.8%); Livin sychology, by Hersey and Lugo (23 responses . ‘;
or 14.2%); InProduction to.the behavioral sciences, by : ' S
Sandberg (18 responses or 1ll.1%); and, Psychology‘ A short o

." cburse by McKeachie and Doyle (14 responses or 8.6%). : i Co-

.

In, 1972 ~73, a larde number of the 158 tedchers used at’ o
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teaching their courses. With all. of the 158 teachers res-
ponding to this item, 97 teachers (61.4%).indicated they -
used the textbook’ entitled Psychology: 1Its principles and
application by Engle and Snellgrove. Psychology: The science
of behavior, by Branca, was used by 34 teachers (21.5%); _ '
Iftroduction to behavioral science, edited by Sandbergq,

was used by 24 teachers (15.2%); and, Psycholo by McKeachie,
and Doyle, was used by 15 teachers (9.5%;: In contrast to

the 1970-71 survey in which twenty-three teachers indicated-
they used more than one of these textbooks and the 1972-73

sur which revealed 12 teachers used more than one of
th texts, data for the 1974-75 survey revealed 26 |,

t hers used more than one state-adopted textbook in-teaching .

their couzrses.

/

The data also revealed a'numher of changes in the past
five years relative to the state-adopted textbopks used by
these teachers. Data pertaining to the psychology text ¢
authored by,Edgle and Snellgrove indicated that despite an
increase in the ‘number of teachers using it from 86 in 1970-71
to 97 teachers in 1972-73, its overall popqlarify and use_by
teachgrs declined ‘from 7315 percent of the teachers in 1970-
71 to 61.4 percent im,1972-73. Between 1972-73 and 1974-75,

" the use of this textbook kost even more ground. Only 57
teachers #(35.2%) used the*Engle—Snellgrove text during the
1974-75 school year. Despite this rapid decline in use over
the six years covered by this report, this textbook- still
managed to maintain its position as the most  widely used -
psychology textbook_gn the precollege level in the state. of .-
Florida. . ’ ST
Interstingly, the second most used text in-1970-71 and

. 1972-73 failed to make the state-adopted list in 1974-75. .
The name of this text was.Psychology: The science of behavior,

-

by A. A. Branca. And, the psychology textiwritten by McKeachie -

and Doyle became Psychology: A short course by 1974=75.
“However, this transference into a differént form, i.e., from
textbook to ar'study manual-paperback’ volume, did not improve

. the nature of its use.- Wheréas in 1970-71, 25 teachers (21.4%)
used the,McKeachie-Doyle text, in 1974-75, only 1§»te§chers X
(8.6%) used the materials produced by these two authors. In
much the- same’ way, the Intyoduction, to-the ‘behavioral sciences
texgbook,  edited by Sandberg, has declined in use. .In 197273,
.24 teache¥s (15.2%) used this textbook. Two years later, only
18 teachers-(11.1%) ,reported ‘they used this textbook. -Of the
six books on’ the state-adopted list, the Sandberg. text was
ranked fifth in 1974-75. ‘- Co : <

. ¥iyo . textbooks .deserve special attention. TFirst,. the
. Gordon .book, Psychology for .you, came out.of nowhere to-
become the second most-used textbook in +he state. Forty-

.. four teachers (27.2%) .reported they used this paxticular, .

. text--13 fewer teachers than who used the first-place...
) Englefsﬁéllgrovg textbook. Secoiid,. the textbook .entitled

" it e
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-/ g;s}chology_: Understanding ourselves and others, by Taldent

- and ' Spungin, followed the pattern set by the Gordon book

/ " and placed third among the six textbooks on. the State- -

! adopted list. Thirty~two teachers (14.2%) used this text-~
book. According to textbook representatives, during the
1975~76 school year, both of these textbooks are threatening

. to assume the first place position and become the new leader
8 . among the textbooks adopted for psychology courses in Florida
schools. Should this occur and the Engle-Snellgrove text
lose its first place ranklng, this would be the first time
since Florida developed a list of textbooks for precollege
psychalogy that Psychology: Its principles aad application
was not ranked number one in use- among psychology teachers
in the state.’
These data.when compared to the results of the previous -
studies suggest that psychology teachers are finding better
7 and more informative . textbooks and have purchased and are
- .+using these books to assist them in improving the quality
of their_courses. 4

]

Furthermore,* in 1970-71, 49.2 percent of the teachers
and in 1972-73 52.3 percent of the teachers indicated they
. were seeking a different type’of.a textbook for use in -

. teaching their coursess -In 1974-75, only 30.2 percent
1nd1cated they were seeking a different textbook. Appar-
ently; the 1974-75 teachers ?ag at last found the types of
textbooks they wanted to see de available to them for
thelr use. . ~

(C)' The frequenoy of use of these textbooks ~
.Qﬂm
- -~ Inﬁormatlon was not’ only collected relevant- tefthe
.. textbooks these teachers used, but was gathered regardlng
the frequency of the teachers' use of these texts. 2An - -~
. . - examination.of these data di sg;osed that of the 147
- teachers responding to thlSwlteHn 40 teachers (27.2%) used
e these state-adopted textbooks a great deal-of the time.
,x-’“*One-thlrd of these.téachers (49 -responses or 33.3%) .|
o -reported they used these texts oftéfi"whilé 25.2 percent
- - of .the teachers (37 responses) reported -they used them: ’
occa51onally .Only one teacher (.7%) indicated the texts
S .available for use -were 'rarely or never used. Twenty teachers.
S ' (13.6%) indicated they used these textbooks out of neces91ty
Co- for lack of other available and useful materlals. Thirty-
two teachers (17.9%) failed to respond to. this 1tem of the
e, questlonnalre. L '

- . ’

~

The results of thls Ltem s analysls closely parallel
those found in the two previous surveys, The 64.6 percent
and 62 6 percent figures for 1970-71 and .1972* 73 are similar




to the 60.5 percent reported by the 1974-75 teachers indi-
cating the textbooks were used often or a great deal of the
time. More of the 1972-73 teachers tended to use these ™ -
books rarely or occasionally (37.4%) than did the 1970-71
_teachers (26.7%). The 1974-75 psychglogy teachers revealed
they were not likely to use these bdbks occasiénally and
more likely to use them frequently than were their 1972 gjf-
counterparts (37. 43) . . o S
" The general negative trend in us1ng the current state-

adopted textbooks implied by the 1972-73 data appeared to
have reversed itself toward more widespread and fregquent -
use of the books within the context of psychology class
assignments. In addition, only 20 teachers (13.6%) in the
1974-75 survey ifidicated they.used these texts ‘for lack of
any other reading materials as contrasted with 31 teachers
(22.3%) in the 1972-73 survey. The finding that fewer of
the 1974-75 teachers who had less college cour training
than their 1972-73 counterparts used these textbodpks, fox
lack of- other availahle materials was expected

'The data indicating usage of textbooks must bge 1nter—"
.preted cautiously. The degree to which the individuals res-. 0

ponding to the item would agree as- to how frequent 'often' is
‘remains undetermined. In other words, the categories pro-

vided- in the questionnaire possessed amblguous labels which P

allowed.for .diverse 1nterpretatlon for both timeé and. extent
©Of use "among the various respondents. _One may speculate
these data .are evidence of the tendency of less-trained
teachers to tie themselves to the contents of the textbooks
they have available for their use. . o
o \

of the .58 teachers who indicated their approaéh to*
their course was behavioristic, 46 or 79.8 percent revealed -
they used at least one of the state- -adopted “textbooks in
the psychology course they taught.’ These data are to be
. contrasted with corresponding data from the 98 humanistic
%teachers, 84 (88. 4%) of whom used these textbooks.

#The spec1f1c/reasons why some of thé 1974 75 teacheég
used their tex oks for lack of any other Waterials.are )
speculative. Whether the .lack of funds, the inappropriate-
-ness of text content due to the teacher's orientation to the
subject matter, theé inadeguate subject matter preparation
of the teachers, or, the lack ofcthese particular textbooks
to include the kinds of topics, cohcepts, and informatioen
. thése” teachers believed ought to be included in such texts .
\1s 51ngly or cellectively the reason(s) for their, choices
relatlve to this item.of the questionnaire is unknoWn. . .
The flndlng that fewer .of thé 1974=75 teachers than the 1970~
71 or 1972- 73 teachers used these books out of necess1ty 7“ i
Mmight be. indicative of the approprlateness of - the-.newer
texts téward fulfllllng the needs of’ these classroom teachers.
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Also, these findings may indicate the more deliberate atteﬁpt
on the ,part of the teachers to use the materials avallable
to them <in the state-adopted textbooks rather than use these.

texts as 1nfrequent reference sources. g -

Flnally, these data may merely indicate that thlS
particular set of. state-adopted textbooks included the
kinds of topics, concepts, information, and subject matter

. content these classroom teachers believed ought to be
/ investigated, studied, and taught in secondary school
psychology courses.

[

17. Instructional Aids Desired for Use in Psychology Courses

(A) Teacher attitudes concerningﬁinstructional aids
- —
The period follow1n 1972 has been characterized by a
_great 1nflux\of cgﬁm cially- produced materials™suggested and
advocated for use in high school psychology courses. Commer-
.cial publlshers have flooded the market with materials, media-

raids, and equipment to meet the stated needs of teachers
:deslrlng additional instructional aids. Even though these
‘past few,years did witness the increase in the availability

and quantlty-of psychology-related instructional materials, / B

94.6 percent of the psychology teachers (157 of 166, respond-
) ents) reported they felt a need for more materials ‘and informa-"
- * "¢ton to help them do*a more adequate job"of teachlng psychology..
Compared to the 94.7 pércent reported in 1972-73 and 96.1 per-
cent . ported two yeafgﬁearller “this flgure indicates the ’
* continuance of the ever-so slight decline in the 'felt needs
of psycholog achers for additional instructional materials.
In fact,_these data may reflect Jwore the fact these teachers
did not Khiow what was available to them -thapn théy-reveal- the:
.inability of. these teachers to acquire or obtain the materlals<
which were available to them. In light of data to be reported
later in this monograph, these data may suggest these teachers
. did not actively seek to obtain the materials and information
- wwhiich were available to them-—some of wh;ch was Tand lS) very
v 1nexpens1ve. . . . =

. N =

oo The psychology teachers also revealed they were slightly
ro less inclined to use these instructional matefials (98.8%)

. than were teachers- who responded to the prev;ous surveys

¢ (99.3% and*99 2% in 1972-73 and 1970-71, respectlvely) ~While
thls decllne is sllght, indeed negligible, support continues
to buildi in fayor of the explanation that these teachers have
‘found in their textbooks and accompanylng tedcher's guide the
types ofamaterlals and act1v1t1es they preVLOusly sought.

. —
Py

(B) Instructlonal materlals de51red by psycholggy teachers

-

R

*'

Data weressought for the th1rd consecutlve survey =
relatlve to the SpeCIflC klnds of - materlals teachers wanted
! ‘ . ) o “36 ECE
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to see made avidilable. to them for use in their psychology
courses (see Tabie 7). An analysis of‘thesedata-revealed
the divergent needs of these teachers while s1multaneously
revealing the consistency ofwthese needs across school
-terms. . = .
. , "
Of the fifteen types of instructional materials" and aids
listed on the uestlonnalre, materials for classroom egperl-
ments (72.6%), films "(69.8%), and simulation games (67.6%)
were._ ranked first, second, and third respectively. The '
three items" least desired .amorg those listed weré pictures”
and posters (24. 6%), materials for slow learners (25.7%), and
_career-related pamphlets (26.8%). Among the information
included in Table 7 are found the follow1ng. .

l.. The psychology teachergﬁdemonstrated

a consistent - demand@ for the same types of

materials at approx1mately the same rank-

order level of importance across all three

surveys. Fllms, which ranked first in

both 1970~ (85. 9%) and 1972-73 (88.2%),°
» dropped to second/place in the more recent

. - survey. (69.8%) . Conversely, matérials for:
J classroom experiments, wHich ranked second
N in 1970-71 (77.3%) and 1972-73 (85.6%), N
. Jwoved ipnto, first place in the 1974-75 -8

which placed thlrd in the ranklngs in the-

=7 last two surveys- (76.5% "in 1972 73 and .~
67.6% in 1974-75) was not included in the
first questionnaire. However, Filmstrips
‘which placed. third in 1970-71 (59.4%)

- =+ placed fourth in thé" later two surveys
-(75.8% in*1972-73 and. 58.7% in 1974- -75). .
. Among categories™included on all. threeéé .

surveys, filmstripssearned a third pfa '
ranking on all three surveys. = -- ,

2. The 179 psychology teacﬁj/s revealeduJ
less desire for materials and resources ® .

than dldnthose teachers who responded to -
the survey two" years éarlier. 'Of the :

ifteen materials tategories from.which"to
choose, the 1974-75 psychology teachers
checked an. average of 6.7 items while the

,1979 =71 and 1972=73 teachers averaged 6. 3
and .7.1 respectlvely. ThlS ‘decline in
need over the past two' years may in part

. be explalned by an® increased 'selectivity
on the part of thefrespondlng teachers,

. or may be“seen ‘s being consistent with -
earlier: flndlngs suggestlng a decllneé b
in the 'felt-needs' of these teachers °
towards more 1nstructlonal alds. -
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By " . - o . . . i .
L Comparison of Rankings Relative to the Types of Instructional Materials Teachers Desired . b - ~
... to use According to Teacher Preferences on Bach of the Three Teacher, Surveys - ;\) ‘ ‘
’ ) 1970-71 Teacher Responses f972-73 Teacher "Responses " 1974~75 Teacher Responges Z )
List of Instructional Materials F Y Ry° Ry F Ry Ry, “_ F .+ " Ry R, Y
. A. Materials for classroom experimts. - 99  77.3 , 2 2 & 131 85.6 - 2 2 . 130 726 1° 1 .-
$ B. Films, oo, 1e 8s.9n, 1 7 1 135 88,2 1 1 Ir2s  69.8 2 2 -
' C. Simulation games -—— ——— - - 117 °_ 764 3 - 121 67.6 3 - .
N D, Filmstrips : . sl 76 59.4 3 L3 116 75.8 & 3 - 105 58,7 4 _ 3
\ E« Student workbooks . e -—— -———— - - -—d m——— - - 96 §3.6 5 -
P. Overhead transparencies 68 53.1 S .5 102 66.7 S 4 85 47.5 6 4 <
G. Audiocassette tapes e R - . 91 s%.5 1 - . 84 46.9 1 - e
o H. Value sheets o =mm memsm - e T - - 72 40.2 8 -
O I. A newsletter for teachers 65 50.8 6.5 6.5 TSy 49:0 < 9 7 71 39.7 9, S N
{ - J. A curriculum guide 64 S0.0 8 8 66 . 43.1 12 10 58  32.4 10 6 )
i _ “K+ A reference service for students 74 $7.8 4 .| 4 72 47.1 , 10.5 8.5 54 30.2 11.5 7.5
. ' L. Different kind of ‘textbook .63 49.2 9.5 9.5 80 52.3 8 -6 54 30.2 11.5 1.5
M; Gareer-related pamphlets ~ 63 49.2 9.5 - 9.5 72 47.1 " 10.5° -8.5 448 26.8 13 9
N. -Materials for slow learners 40 31.3 Il 11 .55 35.9 13 <« 11 46 25.7 14 10 3, o
0. Posters af famous psychologists 65 50.8 6.5 ' 6.5 93 , 60.8 -6 6 . 4 24,6 15 11 N ,
. PUE e . ’ + . ag L P . - 1 R € ' . - v 2 . o . _l‘“
‘P, . Other materials - 15 11.7 - - 10" 6.5 . = - ¢ 10 - 5.6 - -
Q. No responses ' . 0 ; 5 0 - s ~ -
. K w 6.3 (N=228) Ee7. (Ne158) . K= 6.7 (Ne179) = 5
Npte’:.um v . " "M . . AT - ’ " \ - ’ ~. ..4 e :
Ry -“Rankings for all items listed < - s R : v & ., w 23
/Ry - Rankings for only. those items common to all three surveys. , . e %
R -.(1970-71 to 1972~73) = r_(11) =...82,,p < .005 -t : , S N
= (1870-71 t0-1974-75) - FZ(11) ‘= .79, p ¢ 01" - SLo- i . §
Rg = (1972-,73 o 1974-75) .~ T5lll) = .77, pi< .01 ) ~ St . L B
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3. Materlals directed towards a331st1ng ' .
the slow learner .continued to receive .
». little support among the psychology . -
"swteachers despite the more humanistic -
orientation of the 1974-75. teachers. Out
15 materials areas specified, this T L7
placed fourteenth«with only 25 7 S

‘Matérials for slow learners -~
. ranked thirteenth of 13 categories in - .
1972773 (55 responses or 35.9%) and )
eleventh of 11 categoriés in 1970-71

(40 responses or 31.2%). When comparing
this category with only those found on .

all previous surveys, the analysis revealed

the materials fér ‘slow learners category -
placed-next to last in the 1974-75 survey
and last in both of the earlier surveys.
One of the more startling findings of . .

this study is the fact-that the behavior-

1st1c-or1ented teachers of 1972-73 . - -
appeared more concerned for the slow: X '
learner than did their more humanistically- -
inclined cournte parts of 1974-75 (35.9% Co-,
marking this item in 1972-73 compared . oo
with the 25. 7% in 1974-75). . - _ R .-

—~ T 9.

4: While one-half (50.0%) of the psychology . )
teachers in 1970-71 reported a need for a .o - #
curriculum gulde £o assist” them in planning# '
and developing their courses, 43.1 percent.
of the. 1972-73 teachers and 32.4 percent of
.the 1974-75 teachers reported such a need. - :
prever, whereas the 50.0 percent figure - Sy
. ‘among the 1970-71 teachers earned a ranking . .. '
. of eighth place and the 43.1 percent figure .
two years later placed tenth in the rankings, - - ' . -
the much lower 32.4, percent of the 1974=25" — —_——
data earned 4. sixth- place -ranking for that - = - ’
categgry among the. eleven choices common to .
J all three, surveys..*That teachers continued. ;
to: shbw decrea31ng interest in currlculum
ggldes “runis“céunter- to: the’ conjecture - -
cited.. 1p:a QreV1ousfsurvey report whlchw,;
assumédith.
edi-in
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this item, from®43.l1 percent to 32.4
percent in#two'years, is inconsistent .
with other data reported earlier in this '
monograph which suggested the 1974-75

‘teachers. were more like the 1970-71

teachers than the 1972-73 teachers. This

is one of the few exceptions to the close -
resemblence which exists between the.

data from theser two surveys.

- 5. In response to the limited number of
options on the first survey and to the , N
materials being advertised by commercial.
publishers, two items not included in the .

1970-71 survey but included in the 1972-73

form were included in the 1974-75 questlon~

naire. Simulation games ranked third in

-both of the latter surveys (76.5% and 67.6%
in-1972-73 and 1974-75, respectively) while
audlotapes receivéed a seventh place ranking

in both survegs (59.5% and 46.9%, respec- 4
tlvely) - .

6. A major change in preferences agarn.was
indicated by these psychology teachers in —
the-area’ of providing a reférence service
for their students. -While ranked fourth in
the first survey - -(57.8%), the ranking drop-.
ped to ténth in 1972-73 (47.1%) and tied
for eleventh (11.5%) .in 1974-75 (30.2%). .
- However, when examining the 'rankings for
the student reference service option among
-those categories included on all three sur-
veys, the data revealed-that thlsiltem was —
positioned 8.5 and 7.5 respectively on bothﬁ%~
_of the latter surveys- despite the wide = -

’ dlscrepanc1es in the percent of teachers

. marking thls option.

X =~ ’.
7. Two'.items 1ncluded“1n the 1974-75 <(:)
quest;onnalre were not included in the ‘two o
prev1ous surveys.  This addition took. place -
in response. sto materlals which recelved
emphasis in.:the : teacher training literature’
(values clarlflcatlon) and through commerclal
advertlslng {student WOrkbooks) The student
‘workbook category. - rece1Ved 96° response 153.6%9
earning -a,fifth place ranking among.. the. 15 * é;
categques 1lsted on “the’ 1974—75 sgé%ey. -
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Comparison of Rankings Relative to the Types. of Instructiondl Materials Teachers Desired to
usetand the Types of Materials Students Wanted to See Their Teachers Use
: - s ‘

2 L - . ’
ny %?% ' - 3 1974-75 Teacher Responses 1974-75 gtudent Responses
I ist of -Instructional Materials F .8 Ry R, “F 3 Ry » R
g“ . : . -
T A. Materials for classroom experimts. 130 - .72.6- 1 1 . R 679 55.9° 4 3
‘ s B. Films . 125 69.8 Y2 2 ’ 946 77.9 1 1
: i Cc. Simulatfon games . , 121 67.6 3 3 - 704 57.9 3 2
D. Fllmstrlps , ) 105 - 58.7 4 4 574 47.2, .5 4
E. Student workbooks 96 53.6 5 5 254 20.9 .12 "* 10
F. Overhead transparen01es 85 47.5 6 6 206 17.0 13 ° <11
.G, Audiocassette- tapes 84 +46.9 7 7 373 30.7 8 6
H. .Value-sheets 72 40.2" 8 299 -24.9 10 8
.I. A newsletter for teachers 71 39,7, 9 - - ——— e T - -
- . .
J. A curriculum gujde -58 32.4 10- - . - - - . -
M_;¢_w;:§:raAg;eferegceﬁse;g;ge_ggr Students 54 30.2. 1l1.5 - 9.5 . 437 36.0 7 5.
: L. leferent klnd of textbook 7 54" 30.2 11.5° *. 9.5 344 . 28.3 9 7
’;;M, ;Career-related pamphlets 48 26.8 13 11 ¢ 7201 24.0 - 11 9
N. _Materlals for - slow learners ¥ - -25.7, 14 12 . 137 © 11.3 14 . 12
0. Posters of famous psychologlsts 44 24.6 15 13 88 7.2 15 ° 13
e P Other materléls .10 5.6 . = - . 57. 4.7 - -
- Q. Guest speakers ° == e -, - 904 74.3 . 2 .. -
R. A weekly neWsp;per P - - - 441 36. 3 -6 -
. P ; s - ] . » . y 0 N - .
nggre = 6.7 (Ne179) oo Y %= 55-(nL, 215)

o Rl i_.Ranklng“
- Rank;ngs
,‘“_.*r (13) =

for all ltems 11sted S s
for only those items’ “common £o both surveysq
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" of audio-visual and other instructional aids they wanted to
see their teachers-use in teachlng them psychology. A list
of 15 different types of materlals was provided the students.-
Students were asked to select those materials they wanted to
see their teachers use within their class setting. Except
for two types of materials, the ‘15 choices of materials were o
identical.on both the teacher and student qu%tlon,nalrgs (See ’
Table 8. As with the previdus items, students were provided .
. space to add other materials and instructional aids. should
they not be among those already listed.

The three types of materlals and instructional aids most
desired by these students were films (946 responses or 77. 9%)’,
guest speakers (903 responses or 74.3%), and simulation games
» <~ (704 responses or 57.9%). Excluding the guest speaker

choice which was not among the types of materials listéd on

the teacher questionnaire, the revised third place position

was filled by the materials for classroom experiments option

(679 responses or 55.9%). The last three choices of these

students were posters of famous psychologists (88 responses
«or 7.23%), materials for slow learners (137 responses or 11.3%),

and overhead transparencies-?206 responses or l7 0%) ’

Among the other audio- Vlsual and ‘instructional aid matetr-

.ials and resources students wanted to see used in .their psy-
chology courses were the follow1ng° field trips'{30 responses i

- 14 of which stated the trips should be' to mental institutions);
class d1scu551ons (19 responses), term papers (5 responses);
student experiments, field experiences, case stldies, and re-
cords (3 responses); group therapy, role play, and experimental
animals-micé (2 responses each); and, blindman's walk, demon-
stratlons, ink blot and projective tests, and more books on . -

. psychology in the school llb?ary (1 response each). The most
interesting. free response to{ this item was that which reported

thé: course needed "an understanding principal. i

A N L

s, _ Understandably, students ranked the student workbook .
option low, 10th place with 20.9 percent. However, students .
see relatively pleased.with their present textbooks since ‘
only about one-quarter of them desired a different kind of
a textbook (28.3%). Few students saw value 1in a reference .
service for students (36.0%). Perhaps most surpr1s1ng of *
-all+these data is the fact that in general, ‘these students
did not want.a wide variety or large quantities of these T v

. materlals to be used (X = 5.5 materials). Given they could
‘havedgglected as many types of materials ‘as they saw appro— . .- )
priate, the 1,215 students selected fewer items than did L
their teachers (5.5 items compared to 6.7 items). " This low
preference for such materials ran contrary to what the
investigator expected ‘to find. - Apparently these students

: ' saw little value in the .use of these types of materlals as

5 ' ' aids to their own learnlng saw ‘these materials as being :

;*unrelated to the more tradltlonal lecture d1scuss1on methods

. L4 L] = ‘-
s
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.+ -Value Shéets received less‘support (71

- responses or 39.7%) and were ‘ranked "in ninth N

C3geoe place.‘ Ohe possible explanation for the: e
~*+ ‘high ranking .given tq student workbooks may
. be tied to ithe perception of workbooks as
) materials whlch stress academic work and . .
content-rerated information. Combined with
the lack oficoncern for the slow learner,
this explanatlon may be an accurate onec
However, if an individual perceives student ,
S workbooks as something to 'keep students
- 'busy,' then the above conjecture may be -
; discounted. Why humanistically~oriented
‘teachers would prefer student workbboks 2-to-1
,Oover materials for slow learners may-be tied - - .
't the tendency of these teachers to stick
. . to the textbooks they were using to teach
their courses.

8. Among the materials or resources speclfl— N
cally idéntified. by teachers on the "other" * »
X item of thequestion regarding 1nstructlonai ' -
materials wWere sample tests and case stud1es ] -
(4 responses each), guest lecturers, role play
activities, . and inexpensive paperbacks (3% | i
responses;é%ch), local field trips' and. ln-“ = .
expensive home-lab type experlments (2 resoonses . -
"\. each) ," and personality evaluatlons, tours, *: . .
and_Human Behavior Currlculum “Project mater- ’ "
. jals (L;response each)’” A . : L T e

- \ [ t. c.- <

In add1t10g§50wthese sunvey data, other 1nformatlon 1s ) :
available to sugg@st ;hat at both the county and school leVels, o
curriculum guides; for%teabhlng psychology in the secondarﬁh .
grades are being ma e 1ncreas1ngly available to classroom. .
teachers. ,Whereas only six of .the 1970- 71 teachers reported
the avallablllty in the schools of a curriculum gulde for
their courses, ind 1974—75,24 teachers 1nd1cated their schools
had ‘such, guides. This increase was’ also found in regards to.. . - .
county currlculum guides (8 responses . in: ﬁ970 7L to. 35w ST
responses 'in 1974~ 75) While theSe.dataawould suggest aty F
least 35 countles have their ‘own currlculumwguldes for ~f$y {‘ BN
teac ing psychologys because a number@of respondents came’. .. Lo
froh the same county, these figures .are not. be to inter- . -l R
preted to mean. that 35 of the 67 Florldaﬁcountles have. 'such -~ - i
cu riculum guldes. Nlnety—elght teacherssln the latest survey o
lndlcated'that rieither their schools nor'their county offmces L e
possessed a currlculum gulde relatlve to thelr psychology r.

f,courses. C ";‘ﬁﬁ gt

[

Therl 215 students Were%also asked to@:fﬁj\




"“how they could;bggin’ receiving it. Interestlngly, six £eachers

2 . b N
- - . - « -

employed by their teachers, saw them as being out-dated or®
inappropriate, or, saw them as being unfeasible or imprac-
tical within their own classroom environment and experiences.

Table 8 pregents the findings from both the teacher and
student surveys. The ranklngs for the items these two - "
dgroups shared in. .common were remarkably similar (rg = .76, ‘ wE
p < .01). The first three choices among the teachers,
"ﬁaterlals for classroom experiments, films, and simulation

games, were ranked third, - first, and second respectlvely by

the students. 'The groups also agreed upon their bottom ° s

choices, i.e., posters of famous psychologists and materials
for slow learner5, as the teachers and students ranked these
13th and ]2th respectively. The widest areas of disagreement
between these two groups existed for the items student
workbooks and-overhead, thermal transparenc1es%wmmeachers
ranked student workbooks £ifth while students ranked this

in tenth position. And, the overhead transparency option

was ranked sixth by teachers and a low eleventh place by

the students. . .

18. Familiaritfgsf teachers with the APA's Human Behavior
Curriculum Project (HBCP) :

e v\
e The respondents were asked to indicate whether or not . .
they had heard of the Afterican ‘Psychological Association's -

Human Behavior Curriculum Project (HBCP) sponsored by NSF.

A I .~ z

The HBCP is a five year program‘des1gned to develop 30
modules+appropriate for_use in high school behavioral science
and psychology courses.® At the- tfﬁe of this survey, HBCP
had been operating for two years ‘and had received wide-
spread publlclty through vatious psychology ‘and professional

- education: newsletters and journals. -Theg APA's Clearlnghouse

or Precollege 'Psychology had{even begun a series &f HBCP-
. related information sheets injserted w1th1n its regular,
free ngwsletter, Perlodlcall ~

.;’ ' A

.Even with this amount o advertisement and publlclty, ke

only 45 of the-170 psychology teachers (26.5%). responding B2
mto this item had ever heard of the Project. One hundred and ~ .
twenty five psychology teachers had not heard of.the' existence * ‘

-

of this project. Of .the 45 teachers who had knowledge of the.
Project, 24 recelved “the APA's newsletter entitled Periodically, .
5 did not receive 1t, Aand 14 others’ desired informdgion .as to

who, were already*rece1V1ng the newsletter 1nd1catedxthey had .
never heard oquBCP Of importance,. 109 teachers said they - e
des‘.ed'lnform EEOT A, to how they .could beglp to recelve ‘this

- e Y K
;(gm s . , . .

(4

tJ?ould fund tie Project for the 1976 77 year ih order €0 4/ s
« complete 10 modulesuc : However, NSF would not fund the develop-
‘ment of additional modiiles or the-alssemlnatlon of the 10

- modules belng completed past 1977. ' a e

A : : ' S
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‘5at this writing, Ner had, 1nformed the HBCP and*APA thatt -
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valuable newsletter. By mid-summer, }975, all teachers res-

ponding to the questionnaire received self-addressed postcards
- Which' they could send to the Clearinghouse requesting their

.names be added to the Periodically mailing list.

-

-~
v

Voices From Schools Not 7

-Psychology Courses

19.

Currently Offering Separate

schools offering separate psyc ogy courses indicated they
fere interested in offering suc courses at their school

- provided adequate materials and personnel were'ava;lable._ of
the 30 respondents who responded ti this item, the 26" teachers
made up 86.7 percent of this group. Only four respohdents stated
they definitely were not interested in setting up such a course. *
In 1972-73, 35 respondents' expressed an interest in offering
such a cdourse. This figure .répresented 81.4 percent of the 43
schools which did not offer separate psycholaogy courses.c Eight
respondents replied negatively to this possibility. : ’

N

Twenty-six of. the 48 re.spﬁeni:s—whe—d;id—net—-&edufr im

e

-“

&

¢
These figures lend support to the earlier coniecture
that schools which were able to offer psychology have already
done so and schools which have not offered such courses do not
'possess the resources or the interest to begin %uch courses.
With the ddvent of %hé’F.T:E. funding program, the tightening
. of budgets, inflation, and other fiscal problems, the probab-
ility of many more school$§ offering new_courses within their
curriculums appears slim. Schools which already offer psychology
courses will try hard.not to lose these courses while schools . .

not'qlready offering such courses will continue to lack the

resdurces and personnel .necessa
within their course listings.

ry to make this course a reality

3

~

>

" The concluding remarks of the 1972973_sﬁrvey,report stated f a
that there was an urgent. need .for.educators, scholars, colleges
of education, state boards of education, curriculum planning

* committees, and professiodnal organizations’ interested. in
.psychology on. the secondary_school level to join forces to.
-provide" teachers with the information, materials, equipment,
resouxces, curriculum guides, instructional units, classroom
‘activities,.and teaching methods they said they needed. The
findings relative to the 1974-75 study raise doubts as * ** S
to the’urgency of these efforts. .In addition, this earlier .

W reportesaid the college preparation these teachers needed .

, kagg were seeking. had to be pf@Vided in the pre-service and, - . .
in-gervice programs offered by the.various colleges of
education:-in~the state and/or by training programs éstab-
‘lished by the various professional organizations interested -

" wsilr Precollege psycholodgy. ' Furthermore, it (saidsthese

+*educational and professionaligroups had to share ideas, "~
personnel, and resources in order to deal moré effectively
with the probléms related tg teaching psychology to secondadry

- /School students?. = A,
I

/.;
W

IV. DISCUSSION
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. _ books could be completed -only aftet decisions as * -
" <« ko who{Vould be able to take the courses ‘were -
~ . made. . "~‘ 3 - ?.Qg K

ALl

- -

After analyzing -data from the first two surveys, the
.author was convinced,that those interested in pre-college
\psychology ultlmately had to make three decisions. Unless
“these deciSions were made, the author believed persons o
interested in or teachlng psychology on the secondary school
level were likely to remain unhappy or uncertain with what
was taught, with the objectlves of instructiony with the:
orlentatlon of the cou%§e, w1th avallable instructional .

who—taughtthe——
psychology courses. Stated brlefly those three dec1s1ons
-~ were: . i .
1. Psychology as an instructional dlSClpllne for
hlgh school students required definition. This,
efinition was’to be functional (burposeful),
structural (organlzatlonal), and pédagoglcal
(instryctional procedures). .
b A : ‘
2. Once psychology had. been defined, a decision . -
> had to be made relative to cllentele. Who would
be ‘able to take the course? To prépare course I
objectives and instyuctional materials for nineth
graders called for ‘acknowledgment of constraints
that were not as'likely to operate with twelfth
graders. To prepare materials and design text-=
?books for selected students who-had the tlme oé‘ )
““the beht to take afi dextra elective differed from ~ - -
preparing materials and writing textbooks' for.
heterogeneous grouplngs of ,students. The’ ,identi-
\ fication and statement of objectives, the pre- )
. paratiopn of materials, and the writing of-text-'

“{

i

3. Also with psychology.-defined, oné would be able

- to descrlbe the qualifications by which teachers‘u-
-.could be ‘prepared, certified, and selected te

\SL teach the high school psychology dourses.

»

-In addltlon} the suggestion that these dec1s;ons be made
was not to presume that only one.answer ‘or @ne pattern of

1nstructlon in psychology was-desirable. Rathler, hopefully,

, ~ the sgggestlons would stlmulate debate and generate altexrna-

. tive patterns, subject to emplrlcal verification and validation.

The conclusions drayn from the, f1nd1ngs from tHe 1974-75
° survey, ‘taken separately and when examlned withih the per-
spective of the longitudinal 'data, suggest-that-the urgency
of action which appeared eV1dent/1n these earlier data is %",
. how not so urgent Desplte the fact that the 1974~ 75 teachers

- \._f v . ~-. s . N
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had less college prebaratory training in psychology than either

the 1970-71.and 1972-73 teachers, they  felt more adequate about

the training they did receive. These same teachers were

. - slightly more likely than their 1972-73 cdunterparts to

' include in their courses the content they thought should be
included in these courses. Of major importance, these teachers
were highly likely to have the same objectives for offering
these courses as students had for enrolling in _these courses

. and were very likely to include the content the students
believed,should be included in these courses. In addition,
the 1974-75 teachers felt less need- for and indicated they
would utilize less frequently new instructional materials-
to assi%g them,-in their courses. 1In general, these teachers
seemed tO be satisfied with what they had and with what  they
were doing. These teachers appear to have been doing what

7 they wanted to do in.and with their own psychology courses. .

While the 1972-73 and 1974-75 eachers disagreed somewhat

.> on the objectives they set for these courses, they agreed
significantly on the content they included in their courses.
Interestingly enough, although a majority of 1972-73 teachers

. labeled their apprcdach as 'Behavioristic' and a majority of

. 1974-75 teachers labeled their approach’ 'humanistic,' the

. findings which revealed the similarities between behavior-

istic and humanistic teachers suggest that the only thing

" which changed over these two years wasFthe number of teacherd

who used one of thése two labels to describe their approaches.

Thus, one importaﬁtvfinding Qf‘the latest survey was 'that

when considered as two distinct groups, there is no difference
between behavioristically- and humanistically-oriented psy-.
chelogy teachers. Hencé, while differences exist among -
individual teachers, thése differences-.disappear when S
-teachers are grouped-according to. these two labels. In a
this sense, the labels these teachers assign to themselves

appear to be only labeis--and‘not muchféléeu e

"y

' . One other{trendfwor;h noting is that. regarding the .
‘length of thesé psychology courses. There is a small but.
noticeable trend towards offering more nine-week and ome- *

. semester length courses while offering fewer six-week and
year-long length courses. The significamnce of this pattern
‘may be overlooked. The fact that student renrollment is

" increasing must'be vieWed within the perspective that much °
of this increase in numbers is occurring-at the cost of
allowing fewer students more time (a year. rather than a

. _semester) to study psychological subject matter. ' Hence,

T the quantative factor' expressed in térms of increages in -
student eénrollment has to be weighed against the qualitative
dimension of providing students.with less$ time to stpy in
these psychology cou{%zé. In retrospect, while psychology
.is Béing 'given away® ‘o more-students, the qualrty of

- . . ~ « e . . ~ i ’ S H
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: % . ' .
SN , understandlng and appreciating the content and value of the
‘ 'gift' may be severely affected by the imposition of this
reduced time factor. .The final result may be an increase
in €He. superficiality in the presentation and learning of
content and information within these psychelogy classes.

"

Sim,

- Finally, the similarities in'the responses from ‘the
1972-73 and 1974-75 teachers and the 1,215 students suggests
“that by and large, the objectives for teaching and the con-.
tent to be included within sthese courses have been determined. !
Flcrida teachers include in their courses the types of con-
tent ldentlfled by this report. Non-classroom teachers inter-
ested in improving the psychology courses appear to have at
i least two alternatives. One alternative is to advocate a )
) different set of objectives and list of content for these - -
" courses while the other would be to develop materials to
asskst these teachers to achieve their own course objectives
and to present the content they have selected to teach. This
author doubts the feasibility of programs consistent with
. the first option. However, a compromise between'the two
positions might be the best way to enhance student under-
, standlng and appllcatlon of _psychological content and,
concepts. - «

.In the final ana1y51s, the weader must keep in mlnd
e = that-these ‘teachers were asked to teach a course which "has
’ been provided no formal guidelines from either thesFlorida
SRR State Department of Education or the American Psychdlogical
T, Association. It has been a course set adrift to develop
o its own identity and its own 'dlsc1p11ne. That tHese

Lo s teachers have done so well on their own is a credit to
. theéﬁ efforts-and professional talents. Imagine wheéte

. e \ psy ology would be if it got. some support from its friends,”
. or,' on second thought maybe we should be thankful tRhat itgs
nol e "friends" hdve. not been'sd Helpful. ) - -
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. V. A REVIEW OF THE LIJERATURE
Psychology has been included in the secondary school
.+ curriculum since the 1830's. By 1900, it was designated
as a separate cofirse with 125368 students enrolled. By.
1935, its growth h§d_ become so significant that the. s
American Psychological Association '(APA) organized a o o
separate committee to study .its progress. - .-

e

The 1948-49 Biennial Survey of Education reported that
enrollment had increased to nearly fifty thousand stgdents
(46,547 students): In the twenty years between 1932 and
1952, psychology courses in the high schools grew gignifi-

- cantly fasti;ﬁghan either sociology or economics cpurses.

©

The coursé~”gained in popularity and enrollment through
the fifties and sixties. Records on student enrollment in
1961 indicated that over two hundred percent more students
were taking the course than had taken it twelve years before.
A sharp rise in schools offering the course and the increase
in the}humbér of states teaching psychology further attest .
to this growth. By 1972-73, 6870 U. S. schools. offered .
specific courses in psychology%@hicb enrolled 611,468 stu-
dents. « This enrollment figure represented 3.3 percent of - s
all students enrolled in school didring the 1972-73 school
year and 8.8 percent of the enrollmént in schools which
> offered these courses. . - . -

o

£

PR

Studies of'sedondary school psychoibgy courses during

' . - the past two decades have tended to substantiate each other..

;3 The following list briefly-summarizes}thg important charac- -
teristics and facts relative to the status of .precollege s
‘psychology: - : BN S .

.ungi{ %g L 7 - : o
T j 1. Student enrollment and number of schools offer- Bil
' .ing the course are rapidly increasing. § - )
- - oo e . v AW
> - . ‘e . - P
< 2. Students and teachers see the course as being gwmﬁ
) valuabie. B o !
§3u ‘;~,nu 3., “There ig; a ng%d for psychp}pgygcoufses ‘in*the .- '£\ .
T | curriculum. % v A - -
B -
ER - 4. Coufseés are yery popular amoni?stﬁdents.
. 2 Trs . RS0 L PR A

Tk

v ) L 5. Courses‘areﬁgffered in all fifty states. .

R ’ . . . . ® N .. - ' ’ ‘

SN ' 6. Courses are most often one seméster in length. /,___,,/’f/ .
' - - . f . ..
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7.

8.

- 9,

r‘ourses are offered as an elective more oftemr™’
than as a required sub]ect g

T
Psychology 1§&not requlred in any state for
graduation, but a few isolated schools require
it for graduation. : . .

~

Courses are more likely to be offered in schools

~

1

10.

~

11.
12.
13.

14.
15.

16.

13 ‘(. = L

17.

-

18.

LR
el ~

-

pi o

..~ . *cation-:(vdricus.editions) was by far the most ,

20,

- 21.

4

with over--500 studénts enrollé&d. = ) o .

Courses are prlmarlly pened to, seniérs and

_juniors. 5
Girls are more llkely to take the course than

boys. . . C e
Whites are more likely to enroll 1n the course

than blacks.

The course is offered in schools regardless - vo-
of their urban-suburban-rural settings. )

‘.

-

Personal adjustment and self- understandlng are
two of the most often stated objectives of the. -
course. o .

Teachers -tend to include in these courses the . ,
content and topics®they believe ought to be 3

1ncluded in psychology courses on this level. -

credit.

..

Courses are usgally assigned soc1al studles

© '»ﬁ«c,.; N
Teacher¢.are predomlnantly certlfled in social "
studies. ‘

TeachersLhave 11ttle dlfflculty in 1dent1fy1ng ' -

their approaches by the labels-—"behav1orlst1c
or "humanlstlc. o . : :
Teachers develop and uSe a great deal of .
materialsssuch as poputar magazlnes to supPle- -
ment thelr“courses.‘sj: .

.%ﬁ&) ) W

Until 1973 " the T, L. Engle and Louis Snellgrove
textbook,quychology' Jts principles and appli-

popular text‘ 11: CoX e X E .

More’ schools would offer the#course if properly )
tralned teachers and’ finances were avallable. e

»4,
R e ‘~‘ ‘.N-‘.\;-"
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b Lo Blbllography,of P&ycéhology .Books' Listed on the , @ -,

I C . Florlda State-Adopted Textbook Llst . . ‘
. . 5 . ) . . )

» { -

' Engle, T. L., & Sne¥igrove, L. Psychology: ‘Tts.ﬁrincioles '
and appllcatlon. (5th Edltlon) News York: Harcourt, -
' 5 ‘Brace, 1969 x . . ’

. : ‘7 . S,
b Gordon,‘S. Psychology for you. .New York§1‘0xfo£hﬁ 1972. )

3 < Hershey, G L., & Lugo, J. O. Living psychology:" An . )"
A ; experlmental approach New York: MacMillan, 1970. ¢

: ‘"

i ‘ McKeachle, W. J., & Doyle, C. L. PsyéhologyA; The short - =~ 7 Mi
o course. Redding, Mass.. Addlson-Wesley, 1972. '

'

- . Sandberg, J..H. Introductlon to the behavioral sc1ences.'
o » ,* . An inquiry approach. New York: Holt, Rinehart and

T

&w‘ N Wlnston, ;969. R ) w7 . . .
. ~* Tallent, N., & Spungin,:C. .Psychology: Understanding .
;ourselves and others. New york:_AAmericgg, 1972.
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’ o Table 1a ) .
The Pe‘ﬁg"ent of Pages in. Each Textbook Devoted to
Illustrations Based Upon an Examination of Ten .
Percent of the. Total Number of Pages Inclf{lded A g
\,, .- ? in; Each Textbook v ‘ ‘
. . x ’ 6\ LA >
R @ TotaT; number 10 percent of % of pages w1th
Tex)tboo_g,qauthor(s) _ of pages number of pages ~ illustrations”
7 ) 6%‘ < . . / )
*  Engle/Snellgrove 2 <« 61 * ae 40%
Gord b 489 a9 sy
ordon i ' 49 o y .
. , . ‘ . e - :
s Hershey/Lugo 4§49' .o a5 - 36% SR
" T . [ . 2 v “ P ’ | , .
M -m,%,,;;g‘lﬁckeach1e/Doy]e,x \ - 3788 ,‘ - 39 : ‘ ) Go%l, Do
Sandberg . . 344 34 R 0% .
o Taﬂ_ent/Spuﬁéin . 567+ ~ 7 . - 64% ' S
" Meéan . . . . 474.8 co 38%
o, e Lo e g , Y ‘ T
° . "‘% )
m ) By 111ustrat1ons .is meant charts, graphs, tables, p1ctures, cartoons etc
}"yt TS .~ . . ) o" - Ky i .fu‘" _i
. Note' The f1 rst sej; of ten pages " for each sectwnwof 100 pages’ was sel ecteJ
i as the pages for determining the number of iltustrations. For examp1e,. Lo
& g -pages. 1. through 10 were checked, 101-110,.201-210, etc.. When an i~ g
¥ ”ﬁﬂustratmn was found,#one page was 1nd1cated regard]ess of the actuai
SV .number ‘of’ ,JHustratmns on the one page." P AN . LY
' W B f*', Ce Ty Lt T e <
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b - » Major Focus -of Chapters Included Within_These Textbooks'as Identified . <

. . "and Specified by Chapter Headings and Titles . >
® . . . e . . A " - e -:" ) oo !Zfé ; .
. - — : a.ﬁ o . _ . T K
: T tha o Tegle . - ° Hershey. Mokeachis —
I : it ' ngle . ershey. McKeachie . Tallent. .
PRI Chapter t?t1es - Snellgrove Gordon Lugo Doyle . $and_be‘rg Spungn - MEAN, K

s Yoo Introductmn to psychoJogy 36. 26 T 14 o 44? =7 30 -~ 25 00
: . s .. Pérsonality .theory (Freud). . X B e R I - X
P BTN Personahty theory(post Freud) C G 21 : . . i

LT Frontiers of behavwral science e " Co 42 C 7.00
2. ) Personahty 28 AR 36 33 ‘ 66 27.17

2
\
w
o
0

— B P

.. “Healthy- adJusted personahty ' : 27 — - 62 14.83 .
whem - Disturbed-troubled personality ~’1. - 65 L1 44 . 84 - 36.67 .
o T Perceptwns and sensations 33 . 28, T 22 PN 213,83 -
SR Physiology- anatpm_y N : 3 .. - .0 12 ~ oL vab, o
%3 - - Learning, o 5 . . - ‘ 30 . 37 ’ - < 48 . 29.00

- Memory ) ~" Tk . wezom

In$e111gence~ i 29 26 < ) - : . ] . .
-wHeredity, and environment -~ > 25 <, _ . < 8% ' L . 7.7 .
Thinking : 30.. . 31 - 26*% . - -~ 1450 - ©
Creat1v1ty/creat1ve’th1hk1ng Lo o 32*% ~ Ce . 5.33 s

PR 4 Mgt1vat1on(needs/dr1ves) Y 31 A - T 8067

FROUE " Growth and~development . 28 . 18* T ) *k o= J7.67 e
TR Childhood and/or adoléscence L 87 - 44 R Y T 227
PP Feelings and emotions_ -_ <830 L Lo < <1 SR L. - - 1 10.67
R Frustratmns and anx1ety ._ - 18%* . . ' “-3.00 -

| (Conf ct/defense mechamsms L ] T I e o S — T 2 abeen
©. Mentdl illnéss ;- - . - .33 29 . T AL - 10.33 -

* 0"+ Therdpy and treatment o - 33, o T8 11.83 .
e ‘Alcohal_and drugs. - . g e o T | gz . ]ggg_ Tl
EMC L Measuremen}: and_\fevaluatwn/, U LT N . AR - R
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> Table 3A

. . - .

} Major Focus of Chapters Included Within. These Textbooks as Identlfled
L. N .o - and- Spec1f1ed by Chapter Headings and Tltles : : 'j
N K = . . - ! o
T . ‘ Hershey McKeachie ‘Tallent '

.‘Chapter t1t1ee. Sne#gr ve Gordon Lugo Doyle . Sandberg Spungin fﬂEAN‘

[ . N ?‘r‘ 2 oY P n
o0 Social aspects of beﬁavwr B v S 34 26 47 227 -23.50 s
o Family . 32 R - ) <t 5.33 ,

o _Group, behavﬁ I -3 - X RN - -7 -B.33
= Interpersonal relations , - B S ’ 26 - - . 4.33
i46 . . v Love and marriage - { = S 14 . . s ) - 2,33
_:,'::" e Fr@dshtp (peer‘group)‘ : _*' ST \‘ »1,.,_.«;_&:.,@“ L s .
L Popu]arity/]eader?ﬁp» \ -2 S o LT 7400 ¢ SR
S . -Race’ and prejudic Co © L S 65 - . 10.83 e
A ‘Social attitudes > = . 32 ' o : T 5.33 . ’
e LT ‘Work/vocations/careérs 27w ' . R S - .4.50 - :
s Growth (personahty) . T o 43 e 7.17 .
S Dreams - . : o e 2 S SRR ¥ - 2 P
¥ ' Magical beliefs - . P ; 20 T R A< 'f S
Mind-bending R A B o ; ST S s 483
* Mythology ’ é SN T 25 - ) . oo - - - 4.7
-, Parapsychology, &s s 5. -~ ) . S - 2.50 '
, psy! QY P v \ . R S

= T : -:’g’ﬁ.
s, . h -t ’ . e - Ll Y . « . 1 e c
- , Note: “.and ** ipdicate these topics are treated together within one chapter headmg title. 'H'h’é'r‘e;\,: ‘
. they appear, the Rage number's are not. computed in the Mean. Lo o -

s . - . . S %;‘ SRR EPRTTUR S ot < \




LR - y R B s /‘ " - . .
) 4 § * Table 3A Continued "~ - : g . S
’i‘ Major Fobus of Units Included “Within These Textbooks as Identified . ’ 3
’ ~t and Spec1f1_ed by Unlt"ﬁeadlngs and Tltles . . P * 3
1“5::} = - — ,
e % “ ' e, Epg]e \ Hershey McKeachie : Fallent - | |
Uniit ttles B ~ sneligrove Gordon Lugo Doyle Sandbeirg Spungin MEAN ) o
zglntroductwn_to psychology -(39 - ; B 30 © 11.50
‘Personality = . < .- - 136 nz- - - 68- " - 52.67
"Wholesome personality LS.~ e ) 86 .. 14.33 -
Troubled personality oo . . . . -~ 60 10.00.
Branches of -psychology =~ ' s ‘ ’ _ e
7 - . . ' - . - ‘ . ;'
. Learning, ~° R K - ' - 50 23.83
7 ~Intelligence . _ ’ - T . 48 8.00° .
Development : e — _ 186-." : .. < 22,67 - -
Mental health 127 » , A e A : . 2017
Psychology "and education - 24 . . ' _ : . 4.00
DisorjdeArs]tﬁérap.yl‘tr‘eatment L - ' B L 66 - 11.00 a
Realms -of the unconscious T m - -- 18.50
Alcohol and drugs —— i — . m . . 58 - 967
“ Psychological,, evaTuatwn ’ o Y 4 - 7 . 76 - 12.67
Individual and social prob]ems £ 0 119 ' - ' 19.83 i
Famity T 67 S ' = _ : 11.17 -
"Small groups - * S I - ————- _
Individyal and socigty . 62 -~ o L " M).33 ,
Psychology and the 1nd1v1<fua1 SR LI e _ )
“Youith Tn a changmg world s .88 0 SN : ST 14,67 - - 7L -
- ' ' .- L. o <o —, . -
Patterns of human behav1or’~ < 793 . - Yo . . S 15.800 .1
Understandmg -human -behavior 89 . o . S Co o J8.83- T
“Understanding yodrself S . .o : = 152000
“Develgpment: of human behavior © ° . : 6 . N ' 6,00- ~ .°
The background of behavior . : , - 48, L . ) 800 "Tv | Taes

The determingnts ‘of behavior. . . et e ' 158 ) sebc e 26033 =

_ n}‘i

k=




4 . B -

. o ~ Table 4A IR

List of Names of Persons Commonly Included in Precolilege Psychology
Textbooks and Courses and the Frequency of Their Occurrence Within

These Particular Textbooks ds Determined by Their Index “
) | Engle - Hershey  McKeachie " Tallent )
. Nafnes of persons .. " Snellgrove  Gordon Lugo,. Doyle  Sandberg oo nin MEAN
’ - 1 ',AA“ 7 LY - . \
> - (3 i} i , . o > .- ] [3
S 1) Adler, Al o \ 5 1 1 g 1.83
. @'’ 2) Allport, 6. - - . 4 2 7 :32.17
: — 3) Binet, A.-~ _ - 1 3 . 4 - 1.33
4) Bruner, J. - 3 7 1 4 2.50
. " 5) g?ginghaus , , 1 3 3 o 1 ¢+ 1.33
>$ . 6) Erikson, E. e 9 _ 7 3 3 3.67
- .7) Freud, S. 2 - 23 9 17 2 . 26 * 13.17
I « “.. 8).Fromm, E. ' ‘ - 13 9 .. 6 4.67
.2 9) Guilferd, J. P, . . 3 2 .83
10) Hall, €-S. ) 3™ 1 - 83 .
s, ‘11) Harlow, H. °* 3 6 1.50
. 12) James, W. ) N .33
. 13) Jung,. e 2. 1 - 3 2.83
. ’*14) Kohler, W. - 1 1 .33 .
15) Maslow, A. . - , B ~14.-~ ... 3 9 5.7 .
LN ! i Ractuis / - _ —
- 16) Mead,~M. =2 ' & 3 - 4. 55 9 3.50
17) Paglov, I. 2 >3 1. 5t 5. 2.67.
18)‘P1aget Jd. . -t 2. ' 3 - 1 11 e 2 . 3.7
Y .19) Rogers,<G. . e S 3 13 3, 1M, 4, 5.67,
2Q) Skinner, B. F. P2 .4 6 6% v 4 5. 33%:
L, ) A)
= - 21) Termah, « " . 3 ‘ 2 1 L2 -~ 3 1.83
s 22) THorndike, E. L. . S~ . 1 2 . S 650
) .+ .'23) Watson, J. B. - o2 1 3 uew O 2 1 2.33
o 24) WOodworth R.S. B ) - g A T .33
O 71 25) Hundg, W. = _. ] Sk "3 ~83

¢
<

o
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“Crosstabuldtion of Descriptive Data Pertaining ,

" ‘to the 1,215 Florida Secondary School Students »
A Who Responded to the 1974-75 Psychology Surveys:
The ‘Frequency pata? -

2

. SEX - RACE GRADE LEVEES~  AGE LEVEL ¢
g 5 E% OB Y L
- cu e v on (CHEN G C I C n n wo._n wu |~ q
- n ~ ) X TN A NOOR N - '
Q ] + [¢] Q Kol £ o = oo -] gl
— =1 o « K o LA = + S
-, 1} [\) K} ~ 2 . O ~ (] < N O I~ Q
= ) = n O cHeAH A e e e
. Males 'S01 -— [434 48 19| '3 6137 350 .1 2 65 215 212 ‘
. Females 710|632 61 15| 4 %52 238 444 2 -9 138 336 223 .

Whites ' 1067 —-- #-<

[s)]
e
~J
[9%)
W
~J

681| 2 10 193 493 362

‘ Blacks - " Y- 110--| 1 o0 24 83| -1 0 10 46 53’ j
Other . - R . 34] ,—0 1 3.30) o 1 1 12 19]°
“ ) . 1 .
. 9th Grade -~ ? - 7 -;;¢—ji~4;- 301,17 1 1
g . | 10th Grade : ' " R -.bs A ., 0710 16 .1 1 .
' /? lith Grade:’: oo ' 318 1—; 0 0275 l7§f'£2 N. .
' 12th ogade - T ges]to 0 11 369 498
h 14 Year Olds . e . R B L
N e - . LT
= 15 Year Olds. . R g 11 _— ___%gr*:_ ( »‘%3

-7 16 i{qar olds - o . ' 7204 ——— — et

. 3 - ;s

SIS - : .- - R | ;

© .17 Year. 0lds ’ . . - : . 550 _(_;;‘ ,"g‘

* " — Ny i R e 33‘5 : A | . . %
e EE— TR O TR oY
b 18YearOlds - |, ', D ‘ ‘ 435 | 4

, . - ,4 T '?_ - - = Bz :"f = - — . .,

. . £ - Ky ) i ;. . S ’ . Lt

"'A" Grades -r312 e e Lo ST e ey
. - vBhGrades .= 444 756 7 - - RS RN L
ST e Grades, - 2@34 o % Voo S L e

... DM Grades . - 103 1137 -, -t Lo e lop ool
.‘:l'7'f"n/r" Grades =749 1186 - - . . .o 7 e T
O . No Respcnses - 29 1215 - )

- '%ﬁk
L .

. - £ 4""-«0’;’,-
atostudent “No
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A . TABLE 2B - . '
& 7 . T $ : T N
‘The List of Objectlves for Teaching Precollege
Psychology  Courses Worded as This.List Appeared ,

- On the 1972- 73 and 1974- 75 Teacher Questdonnalres

° * o .- =
- . " - 4 - .

., Below are a number of objectlves for teaching courses in psy-
chology. at the'sedorndary school level. Check those abjectives
which mos€ accurately reflect the objectlxesﬁyou set for your

course(s) ' A . ) .

a) to help students in their v0catlonal plannlng.

poes

.' b) to help develop an. apprec1atlon fon’psychology as»
. field of sc1ent1f1c knowledge and lnqulry. o

B -&‘%’ - ‘ 4’»1

c) to pnepare studehts for college psycﬁology ‘courses.
. &

——

- about psychology and psychoIoglsts.. - RPN

£

v

- e) to a551st students 1ﬁ;prep ring ‘for famlly llfe.

o

\ Ar \v
. £) to.ass1st students in. deVeloplng a bas1c phllosophy
oL ' Of :Ilfe. o i

3 H RN
-

9. tovhelp étudents uqderstand and deal Wlth thelr
e personal problemsﬁ R

-

. .
a4 g ’ * -~ ‘ .

~_h). to’ ass1§t students nﬁ‘understandlng the vocifula;y .

assoclated w1th psyohqkogy

g ' . . ""'"f’r’

i) to aSalSt stpdents 1n¢ad§u3t1ng tq Ilfe and solv1ng
llfe s problems._. a gﬁ :

‘ 5 ,‘1-.;\ '/:? 1 %
P r WLy M
35) to help students better dp'qutand¢and acc
. T selyes as 1ndyV1duais. PO o4 )

L

pt them—

1). to helpudtudents cope Wit
l‘ A emerglng adolscepce.f :“;

d) to ellmlnfte many of- the mlsconceptlons students have |,

reacy '.; \s«

PN

€ et e -
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R ’<___ . < .
g ‘Eg . \ 4 ~ . -
N .- . L e, ' N . -
. - < .- TABLE 3B L ' :
. - . 34 B
. va’l.’ C : . éﬂ!€$§~ 2 ' T
) Rankings of Reasons for Tdking Psychology According to the Sex, Race, Age,
’ . Grade Level, and Academic Level of the 1,215 Student Respondents
- .SEX RACE . AGE ‘GRADE LEVEL | .- ACADEJ¥C LEVEL
. ' . » [ “w o B . 4 .
- ‘ “;‘ ) ~ 1 - 3 ./a/ 3 N N ’ —
P . ] o b |o .9 - 5 Ol o
5 ¢ g 1] S I I L R - -
v 0|~ @ A4 & I . » P
] ~ £ o |- .. 0 ~ " olv Q ~ < MO0 A
’ . o} =% wl m T O |HA A A A A - . - Q P
Reasons for Taking Psychology ’ <. . — e e
T~ . - Pt — ~ S\ Lk . ‘\\\\ - R . N = ’
A. Help with personal. problems ~1l1 1]/ 1 3 1 2 1M1 If1 1 .1 1|1 111 °1
B. Help with life's problems 2] 3 2 2. 4.5] 4.5 7 2 2 .3}~ 3.5 2 3)2 3 2 2.5 4
C. Understand and accept myself 1 31 4- 3] 2 3 6 4.5 27 3 3 . 2§-.2 3 2§13 2 3 25
D. . Undefstand social problems , .| aj2. 4|5 4 wsl- 454 4. af- 55 4 4l 4 4 54 -
E. Prepare for future family life 5| 6 6| 4 6 2 -|4.5 7° $,6.,5 5|~ 55 6 6].6 6 6 6 5
'F. .Prepare for college psychology courses | 6} 7. 5 ? .5 8 4.5 9.5 9 5 ¢&f=--1T § 5|5 5 710 8.5
. ﬁ#«ﬂ{ '; .H ..~" 4 . . . & - . . .
G.* Dévelop a philosophy of life , 715 7176.5 7 1 4,5 2 5 6.5 7|~ 3.5 5~71°7 7 4 5
H.. Develop an appreciation, for psychology | 8§ 8 8 8 & 8 |- 11 7 87 -8}~ 9 7 81’8 8 8 9> 10.5
I. Cope with problems of adolescence 9110.5 9} 6.5 9 12 - 4.5 8 9 9t~ 7 9 9{-910° 9 7 10.5
) t i & ~1—‘ ) rV ’ - ‘ . o ! i . o .
Help mg:with vocational. planning. 10113 10f12 10 10 4,5 12:5- 11 10 - 11]- 1205 10 12’{11 "9 13 12 ~-8.5
“EliminAte misconception about psy. 1119 1314 - 11 13 - 12,5710 11. 12|- 12.5 11 11{12.11 11 &%~ ]12
tand vocabulary of psychology 12 )10.5 12{10 13 11 - 9.5 13 13 10(- 10 13 10{13 12 10 13 13
" 5 N ’ ) ! :l ) Lo - .
e 123_~ 12 1313 <12 8 - 7 1212, 13}~ 8--.12 1311013 mi‘z 11 .
350 few rfesponses~that- these werd not ranked. - -,
o :‘ . ‘ o . - ‘\
' ° ' " ) T e - -
. i . Lo LN . - o
II ' B o ‘e, o ' ’ b
I T ! R Nt
TR s R e e 04

~E




Comparison of the Rankings of the Topms the 1972-73 Teachers Included in Their

. “TABLE 4B

-

/ Psychology Courses with Those Topics These Same Teachers Thought Ought ,to -be .
» -~ Included in These Courses? “\
« ~ ‘ ’, * ‘ . "
: . ) ? » Tt 3 i - - M .""' 4 K.
B ‘Topics the Teachers . . Topics the Teachers ' ,
) - Included Within Their./ ~ * . " Thought Ought to be Y
T, Topics . ¢ Psychology Courses' Included in. These COurses )
. N i F - % R - ~F < B, R
R " . . R . . - - - . 2
o A." Infelligence, . T s 91.8" 1. - 122 77.2 7
B. Mental illness . . 88.6 Vo2 -132 83.5 .2
o G PersonaIlty theory- 88.0 .3 . 127 80.4 4
L b Mehtal health.. g 8534 @4 131 82:9 3
ey ~ E. Emotions b -7 1 82.3 5 137 86.7 1 ..
" - 77" F.. Social behavior :. 12 76.6 - 6 * 123 . 77%8.° 6 .
% G. , Learnihg and thlhklng . 75.3 7 <113 71.5 9
_ . % H. Motivation - . . 72.8 8. vy .o+ 124 78.5. \5
’ T, T, . Menta} ret‘ardatlon : 67.1 ‘9.5 - . 109 " 69.0 11
C ‘2. Heredity, and genetics. 671 . 9.5 9% 58.2 18 -
- - .« K. Abrmrmal sehavior - . 64.6 11 _ 111 70.3 10
_ T, e s B Sensatlon and pergeption v 101 63.9 12, ° - 107 " 67.7 12
ETRE "M’\The adofescent L. e 100 . 63.3 13+ & 121 . - 76%.6. 8 ’
_ - N. - History of" psychology =96 60.8 14 v/ »’ §7 61.4 .5 ’
©ot 0. ‘Parapsychology, esp, . .. 95 F36001 ° 15 * - <) . g4 53.2° 9 -
. ~ ."37.,!}‘ i . . . . . . *a Y : ] :
R - B 'Drugsp alcohollsmp etho Y. 94 29557 §'16 : ,  60.1 17 -,

A U j',Q. Marnage and the’ famil Yy -k i 5706 1y - 7 . 6.4 15.5 s
oo T Growth and development . -90:°  57.0- - -8 . 66.5 13- '
s ove - i ' < Ygg v 55,7 19% * e, 627 14 ¢

N Jr. ~Human- body (physiology) " .65, 41,1 20, 1 .7 .63 . 39.9 21

e = hlld care ’ - e 45 28, 5 ., 21 o700 T 44.3 20 .

T '-,\‘ : V. 3tatistics N . PP It 23:..4 . 22 ) - 52 32.9 22 -
- xal ' ’ R ; ) 'fi’r} ’ i ’ e ':\' ’
a"(zz).-a .86,.2 < .001 N=158 ‘ — e R

» m N e ,‘\\\\m\ :““m{““' . z - }f — ‘:’ o .
'l ’N‘ - ' . ‘«:\(‘\\\ 4 :‘» x‘,{g“: ‘.' o N ’f(zf\ } i + ',5.8\6‘ g
EE 5y : . AR ('(«\... . . LT, . ~
‘f"'{?"“ i B ,%i.;t PR . e - : ey Pl o

b




TABLE 5B

.

) Comparison Among.the Topics Included Within and Topigs That- quht // L
To Be Included Within Psychology Courses Between the 1972-73 and 1974-75 Teachers *

e e

T§72-73 'reacher Respondents 573=75 Te-acher Respondents v

+ )

. . . . Topies thought £, - © Topics thought !
Topics - . . 'ropxcs included should be included 'ropics -1né‘Iuded should’be ingzluded . -
: within courses. within courses * wishin couiﬁes within cpuzoos o
. _-R, R/ '

- N

A. Personality theory
B, ,Méntal illness
C. - Emotions

L 4

O~ ouvte W D

Iy

D. " Mensal health
B., Social behavior
F. Inoellxqence
G.” Abnormal behavxor ¥
H. Motivation ‘
* I,” Drugs, alcoholism, etc
J« The adolescent'
K. Learning. and thinking
L. Pa’rapsychology, ESE

M. G?owth and development
N. .Love
0. " Mental retardatxon
& wrererrercal
P. &History ‘of chologyt
Sengation an percéption
‘Heredity .and genetics

+

.Marrxaqe nnd the family
Child cacg. -
,Human ltody, physiology

'Stotistics )
(2 2) = .86, *.001, 1Cotrolation betwcon Column 1 and.2
(22) = 482, . .005 :Correlation between Column 1 and .3

(22).= .88,. .001. :Correlation betiwoen Column 2~%nd 3

>

5 (

22) = .89, p:< .001 :corrolation between Column .3 and 4
22) » .93, p- ..001‘3Corrdlatlon betwoen Column z’and 4
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Rankings of,Topics Which Should Be Included in°Precollege Psychology

TABLE 6B

<
»

°
.

3 -

Courses According

7 to the Sex, Race,,Age, Grade Level, and Academic Levgl, of the 1,215 Student Respondents .
2 ] o ] § o i . -
v , T séx Race * Age Grade Level Academic Level ~ .
. . o o a ::: P ° -
~ ~ - e | i TR A W omf - g .
i - [ o A a a 1
e R [ wel o a g @ o : ’
o N B I I gﬁ_..,#_:.“m,g M ;W W ml 85 5 5 5 & .
S {8 |F &l @8 &) 30A F R R I8 A N [FA e e ‘
List of Topics 1 iy S . . . . . |
A. Emotions AT I U O TS B B {6,5 S5 b2 1 1|75 1 1. 11,1 1 2 3. o
B.. Socfal behavior . b2 12 5] 2.5 5.5 3. 2 -2 7.5 2 3 2 2 2 02 6 f: .
C. Personality theory. -3 )4 3.5/ 14 8 .": & 3, 3118 3.5 4 3 3 3 -3 5 11 ° |
- , . . M R ~ p N ‘4 l/ “" . ) N - ‘. . . . v.' - - . TN
D. Love . * 3, Jdpsae . 1. 2 4 425 35 2 5 |'s 4 4 1 2y g
Mental illness 6 ‘9,51 2.5 5.5 5 5 6 1l 6.5 5 4 4 6 5 4 5.5
F. Abnormal behdvior 7 i .'5 -2.5 9.5 :7.5 6 7 7.5 9.-°7 ' & 6 7 6 -9 13
. N . PO T ’}’:' . Ll . & . ..
G.’ Mar‘riage and the family e 514 2,5. 9, 17 5 7.5 6,510 -7 8..5 9 7., 5.5
.~ H, - The adolescent 1. 5114 5.8 7.5 9 8118+, 8, 9 9 7 8, 11.5 12 9.5 _°
* I. -Mental retardation’ 5] 2,5.12.5- .11 - 8 91 2.5 10.5 11 " 8 9. 9 77 B3 16 ' M
J. Drugsi alcoholism, etc 4. 555 611, 12| 7.5 5 .6 12 |14 A6 8 335 -7
Parapsychology, ESP. 14 12,5 10 10 13.113.5 12 8 13 112 »a2 11.5 9 1l 'h
L. Learning-and thinking 21 15,5 12 13 10f21.5 10.512° 11 {1 1 13 9 7.5° '
. ce Dt ' 2 : : . oo § .
M. Intelligence »5]14 9.5 15.5.12 11| 13.5 15 14 10 10> 13 .14 11 9.5
. N. Mental Health - 9.5[:6.5.18 - 13 14 16| 7.5 19 .-13 14 416 14.5 10 16 12 .
r0. Motivatien R -5 6.5-18-- 14" 15 17 |13.5 720.5 15 _ 15.5|13  14.5 17.517 17
L VAR . 2 : ) ..:. e . . e o ,;,(%;&‘ ) ST T,
.'»P. Growth and ddyelopment | 1 21, 12.5° 15.5 16 14 |21.5 13 16 ~ 19.5|15 17 .16 15
o Q. 'Ch,ild“ca’re . ’ - -, 9.5].14 12,5 - 18, '17° 15 7.5 17.5. 1% 17- |18 16 15 14
~R. ‘Sepsatiqn and perception ] L ‘”v/._s 14 18, y 17 18° 18|18 - 15 . 18 18 |17 18 17.5 20
. RO . 1 N BRI A N I ek . - oo
‘S« " Herédity.and genetigs .’ 18~ ;107" 185114 21 T19 20 19|18 17:5 19 - 19 {20 19 19 - 19
T.  History ‘of* psycholody . | 20°" gf#19 2019, 1 6.5 15:5 *200 - 19 204 7.5 15 .20 "20 [19°720 ' 20 18
U. -Humin body (physiology) |/21, - 21 2 209814 21 21, 21 2_1.[‘13.5 22 4 21 21 22 '21-.21 21
- . S - N Tt T . o ; :l ) N ) - ' t,( T T . oL : ' . . ' b ".,. ’ - ’ .
. .- N5 Statistics . - faz 227 22 22 |21 .21 -.22 227 22018 20,5 22 -22 |21. 22 22 ‘22
‘-. ./‘ ' ;’ ] . '}'97‘ i/‘.“"f/?. ./xz/;)‘(/‘y/“j.r/' o Ry rﬂ%; v - ) . = - ) . »:- - ) , g . L . z i
- . e e )T .o “ LT ) '_ . . . - N ‘.' ves
‘., ! . - v ‘f“ ‘ i -’ . ;a}} " ,,0;”“, -“;"‘ h ~:‘ Y . _‘:J-."‘ Y ‘ : N ¥ f
RGN . “fr {:1 o LT vt B 5 ¢,




- ) "’I‘ABLE 713" . - ST e .
Comparison of Rapkings For Topics Included Within Psycho;ogy Courses Between ti\e Ty o
e , i Behavioristic and Humanistic Teachers? )
) : ’ ) ‘ * Behavioristic T?achers ‘Humanistic Teachers ' b "
Topics . °F " $ E . .3 . R X2 ‘\E © p<.05 A
Al A\ . i M e - (" * N v
. A. Mental illness 54 93.1 1 <, 85~ 86.7 _ 4.5 9368 03331 n.s.
" .B. Personality theory . 51° 87.9 2 88 89.8 -". 1.5 \ .0091  .9240: n.s.-
- R Abnbrmal behavior- . ' ‘49 84.5 3 73 .74.5 8 1.5888° .2075’ -n.s.
Y - o R - hd N . .
‘D, _Ernot:.ons 5:4 . 47 ".31.0- 4.5 88 89.8, 1.5 1.7077 .1513 n.s.
. BE. "Mental health’ - 47 .81.0_ . 4.5 _ 86 . "87.8 3 o .8292 | .3625 n.s. ,
§ :F. Social behavior-<" C 44 © . "75.9 6.5 85 86.7 4.5  .2.2978 ..1296 r.s. ' o
. A c . . - . - I
. G.” Intelligence N 44 - 75.9 6.5 77 , -78.6 6 .0374 .8466 n.s. 7 _
H. . Motivation 42 72.4 T8 71 7».4- . 9.5 ,.0326 .B567 n.s.
L C I, Drugs, aldohélism, "abe M 41 . 70.7 9.5. FLee 7 72.4 - 9.5 | 0027 .9586 n.s..
.Q * ¢ . i . - - A _. .
A B 'Learnlng and think:mg 41 J70.7 g.5 60 61.2 13 1.0454 .3166 “n.s' )
: K. Pagapsychology, -ESP . 40 ‘69.0 11 - 62 © 63.3 12 .3015 .5829% n.s. °
TN L. Mentdl retardation 38 ,65.5° 12 51 © 52,0 16.5 ?.1786. ;§L3{9& n.s.
M. The adolsecent ~ . = - .35 [60.3 13.5 . 74° 7.5 @7 3.2929  .0696 nys.
; N, History of psychology 35,  60.3 13.5 ¢ 51 . 52,0° 16.5 . .7077° ..4002 n.s.
N 0. Growth and development o34 ° 58.6. 15.5 58 59,2 ‘14 ' .0099. .9209 n.s,
) g'?-l%f . . o \ ? . ' ) . -
. . P. Sensatn.on and@erce/ption .34  .°58.6 . 15.5 49 . 50.0° .18 .7689  .3806 n.s.
s Q. Heredity and genetics- - . 33 . -, 56.9 17. . 47 T 74820 19. .8346 035609 n.s.
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A, qurelation between the objectives the 1972-73 teachers sat for their . . .
) courses- and the objectives the 1974-75 teachers set for their courses 140.5 12 W51 \ .05 .
B. Correlation ‘between the objectives the 1974-75 teachers set for their ~ - S ’
courses and the reasons the 974 75 students cited for taking these * - ® S . °
° courses _ K \ . ce 60.5 12 . .79 .00s
C. Correlation betwéen the topics thg 1972-73 teachers included their W LT .
N courses and the topice these teachers thought ought to be inclIuded - ¢ °
in such Eourses, ~ ¢ . 241 22 .86 001
~ ’1’-"!‘.— “ - A ) . .
‘D. Correlavion between the topics the l972-73 teachers,;ncluded in their . :
courses and the topics the 1974 15 teachers 1nclude8 in their courses “ 320°5L' 22 .82 .005
E. COrrelation between the topics the 1972~ 73 teachers thought ought to )
- be included in their courses and the topics the 1974-75. teacher& ' )
1ncluded in their courses . . 208.5 22 ,. .88 .001 .
R
F. CorrelatiBn ‘between the topicg the 1972-73 ‘teachers thought bught™to
R be included in their courses and the topics the l974 75 teachers - - C . . o i
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" *courses ‘and. the;. topics these teachers thoyght ought ‘to bes included ‘nhﬁﬁs .
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included in' these courses LN B} . 552.5 22 - .69 .60s
. .
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. S . > .
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% : ) - N\‘
L. Correlation between the: typés of.instructional aids the 1970-71 teachers w . N
% -desired and.the-types of aids. the 1974~75- teachers ,gesiped NN 37 R
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